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INTRODUCTION

T
Purpose-of Manua
P

.. This the Peace Corps training Manual centered on Agriculture. It treats _

three® content areas: Extension Skills, Crops Techntcal Training, and Livestock

Technical Training. The manual consists of four volumes :

votume 1 Orientatton For Trainers and Trailaing
s Design -

Volume II Extension Skills (Core Curriculum) Training

Resources

- Volume III Crops iTechnical Training Resources -
Volume IV Livestock Technical Training Resources
These volumes are designed to serve as' resolrces, not a bilueprint; for

trainers involved in Peace Corps agricualture training in varfous settingse.

Intended Audience

The authors have made assumptions about those who might use this wanual

based on Stateside and In Country training experiences. Most JPeace Corps train-
ers are voluntéers or their counterparts who have limited training experience
and are not professional or full-time trainers. But each training program also
includes at least one experienced lead trainer or coordinator. Teams of these
people carry out Peace Corps Ag. Training. These four volumes are geared to

patticilar people in these training teams.

. Voluiie Intended Audience

Volume I APCDs
Training "Directors
Lead Trainers

Staf f Tratners

these potential uSers are expected to have a strong background and ex—

perience in ag. training design, adult learning; group facilitation, staff

training, and related training management skills. Volume I speaks to them in
_their tanguaage.

Volume II . ‘ Cross Cultural Trainers

. ‘ ‘ Ag. Extension Trainers

Core Curriculum Trainers
These trainers may be Host Country language 1 istructors, local volunteers,
former volunteers, or experienced "process trainers” who work with more experi-
enced lead irainers or coordinators to set up and carry out the Cross Cultural,
~ Ag. Extension, and/or Core Curriculum parts of a training program. _They can
) facilitate group discussion and activities under a lead trainer's direction and

adapt the suggested sessions to iocal conditions, interests,; and experience.
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Volume® TIT - Technical Crops Trainers
Technical Ag. Education Trainers
Technical Ag. Community Dévéiapaéﬁt Trainers

These trainers are most likely Ag. or Community Development Volunteers who
have done crops work Crops Specialists, or Host Country.Ag. Instructors. They
might wurk with an experienfed lead Crops trainer in such a way that they could

. science, plant nutritlon and health, and the other aspects of the Technical
Crops section of a training program. They would be expected to be able to set
up gardens and stands of field Crops and to help trainees learn to do the sames

The Technical Guidelines in Volume III are intended to help these trainers cope
with the technical content of crops training, in conjunction with Pea'ce. Corp's

ICE manuals and ‘appropriate local resources:

Volume Iv Technical Livestock Trainers
' Technical Ag. Education Trainers
Technical Ag. Community-Development Trainers
Technical- Ag. Extension Trainers

S S Do
rhis Livestock Trainer's volume; similar to Crops; is for experienced Ag.
VOLunteers worklng as tralners, Livestock Specialists, or Host Counrry Ag. Spé—

- manuals) to-these potential users.

e

/ These fcur volumes are a set. They are intended to be used together to

plan and carry out an Integrated Ag. Training Program. Volume I is a guide for

// comhtnrng the other three volumes of training materials in different‘settings to
/ . meet a variety of needs. The volumes are separated for several reasons :

. They serve different purposes and people.

2. They are easier to use;.carry; and duplicate.

parts Tor convenience.

fhé voliiies may-Be used in the foiiowing ways:

worRshops, or similar training event.

3
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Uolyme IiI: Planning and carrying out the Crops or Gardening portion of a

pre-service training program, in-service workshop; Ag. Education class, or
related training event. ;

Volume IV: Setting up and doing the Livestock part of a pre-service train-

tng program; in-service workshop; Ag. Education class, or related training

Physical Construction

The volumes are ﬁ&%éfﬁuﬁéhéd §c that they may fit into large ring binders

to_protect them. ‘They are perforated and paper—bound so pages may be easily
folded back or pulled out to be photo-coplied (if photocopiers are available) and

replaced in the binder. The volumes are laid out so each sub-chapter, sectifon,
or lesson plan may be lifted or dupicated for use in staff training, overall
planning, car.ying out sessions, or for trainers or trainees to use as handouts

or rcadings: Nothing in this manual is a recipe; however!

Adaptability’

~ This ma.iual offers something of value to trairers in many different envi-
ronments. An extensive discussion on how to adapt these resources to a variety
of settings and needs appears in Volume I, Chapter II, onder "Adaptation of

Designs to Various Needs™-:

Cultural Orientation and Language

This manual was written by Americans_in the United States who have served
as Peace Corps volunteers and trainers.. The Glossary inm Appendix A is an )
attempt to explain any jargon or special words used in the text. It is assumed
that new trainers will use the manual resources with the support of expertenced

trainers, and Host Country trainers will use the manual along with American co-

workers. Thus, any cultural or language biases may be dealt with ef fectively.

Access ,
Each of the manuals contains a detailed Table of Contents to allow easy
access .to all materials. Volumes II, ITI, and IV, which include theic§§téﬁt to

be utilized, we include detailed lists 'of session plans at the beginning of

Chapter 2 of each volume which presents the curriculum, and a separate table of
contents for Chapter 3'of each volume; which contains relevant technical
material andghandouts. ) :

A sufimary table of contents for all four volumes can be- found 'on the. inside

Those of us who developed the manual believe that it is an important ‘tool
for building the skilis and capabilities of future Peace COrps Volunteers: :We

trist it will heip you in designing and implementing your training programe.

Good Luck!



CHAPTER 1: ORIENTATION FOR TRAINERS

A. PHILOSOIHY AND APPROACH

~ Devetopment is a process of defining and employing ways of helping people
tn need. These ways are often called “technologies™. Agriculture is the most

essentlal technology we kfow, because farming is the.traditional way of life for

/

most of the families.of the Third World. Traditional agriculture faces both

;developmental and population pressures to become more productive.  The tradi-

"tional family farm is not the economic or food producing factory which these

pressiraes demand, however. So one of the principle goals of agricultural devel-
opmént s to help cause and guide change which takes account of the importance
of the traditional way of iife, "the enormous complexities of agriculture itself,
and tlie needs of a changing Third World.

The key theme;of development for Peace Corps is fostering self sufficiency

rathier than dependence among Third World people. The fundamental premise of the
Peace Coips is that people £ different countries and cultures come to know,
understand, and traust each other best when they live and work together to solve
~problems and mect basic human needs on iocal and national levels. The Host.
basic developmental need is for people to be able to meet essential survival re-
quirements by relying on their own skills and resources. The intended benefici-
dries are people from the poor majority most in need of assistance; with special
concern for women. According to Peace Corps, help Should always be clearly

tinked to longer term efforts which build local capacity to colve problems and
mecot needs. There is an implicit bias toward labor intensi e (capital saving
rather than capital depleting) technoiogy; widely replicabl’e solutlomns to prob-
lems; and the preparation of manuals that share the resulics of Jocal efforts
with others. : :

Peace Corps attempts to promote appropriate agriculturat change in an_ .

unique person-to-person way. Volunteers help village farmers make informal

choices aboit how to participate in change. By working together they share the
resources they have in such a way to empower farmers to carry out developmert
themselves. :

- o ) ] T e
) To this end, Peace Corps has undertaken the Core Curriculum Project; “the
first effort in Peace Corps' twenty year history to develop a coherent training

system with goals, concepts; materials, and methodologies that are in keeping
with Peace Corps’' mission”. The Core Curriculum Project covers three major

areas: (1) a set of consistent and logical training goals; (2) a set of train-

ing materials that can meet these goals ard be readily used by Peace Corps

Trainers,; (3) a process of helping trainers learn how best to use the materials.
The Core Curriculum is a response to the discovery that: "Peace Corps Voulnteers '

regardless of technical skill or position are in some kind of helping relation-

ship with somebody. They are there to do a job which involves trans ferring
something to somebody, providing a skill, or training someone; A1l volunteers

ﬁéﬁé to communicate in the language a d cultite appropriate to that country”.
ban Edwards, Peace Corps Training Specialist.

During 1981.and 1982, these four volumes of Agricultural Training materials

were added .to the Core Curriculum.. The materials are based on a consistent

- philosophy and approach particularly giited to the meeds’ of Peace Corps



Volunteers going to work with village farm families: The Agriculture Training
approach is a direct analogy to the volunteer's development strategy in a

village. Training helps the Volunteer become competent and independent; just a
development aims to help farmers participaté fully in the process of change. -
The philosophy and’ approach are based largely on the concepts of adult learning;
experiential learning, and integrated training design which are outlined below

for purposes of staff training.

r

 The approach recognizes that the ability to speak the local language is the
first and most important skiil any extension worker should acquire. Ag. train-

ing is done in conjunction with very intensive language trszinings:

It is also based on the experience that in depth skills and knowledge in

agricultire takes years to develop because it is so complex, it takes long grow-
ing seasons to see results; and it is so location-specific. 1In order to func-—

tion as farmer helpers though, Vvolunteers must achieve a reasonable hqquggand—
1ng of agriculture on a practical basis. Ag. trailning emphasizes intensive
technical agriciultire work to compress learning into the short time avatiabies

Adult Learning

1. LEARNERS |3.\ ENVIRONMENT o

2. METHODS |4: TRAINERS

~ These are the variables which can be adjusted to alter or improve a
training experience. '

l. learners: Trainees. They must do the work of learning..
They are adults with relevant experlence that helps them

learn. They iearn in order to solve life's problems.
They evaluate and give feedback on methods; trainers, and
environment. - ' '

<N

2. Methods: How treining sessions are carried out. The .
trainers decide this based .on discussion and feedback with

3., Environment: Context for training. Some of the environment
is under control and some is beyond control: e.g.; weather,

4. Trainers: They decide how trainiig occurs, dssess trainee
performance, solicit feedback, and give:-trainees responsi-
bitity for learning. o



In adult learning; thete are three recognized areas of learning which
overlap to some degree: ° :

THREE AREAS OF
LEARNING

Affective: Feelings, emotions, values. Topics like killing livestock;:

- using pesticides; or accepting another culture's view of fam—

ily planning involve emotions and values. -Therefore, learn-
ing strategies mﬁét??dd;g§s them: Small group discussions;

exerciges .and gémes;%ﬁkits; etc.

Cognitive: Thinking, knowledge, analysis, and the application of knowl-
edge. Topics like Host Country geography, fertilizer math,.

soll science, teed and, nutrition concepts, or communication
theory require mental effort. Training strategies must make

this kind of learning possible too: lectures; reading, lab

experiments, etc. | |

Psychomotor: Behavior, doing things, practicing skills, adapting skills to
problems. Subjects such as gardening skills (seedbed prepa-

ration, transplanting, compost p11e7c¢nstraétibﬁ;,étc;),

Livestock housing construction, goat castratdiocn, language
practice, giving a method dewons tration, or facilitating a
meeting are in the psycliciotor area. Strategies suited to
this area include: Individual gardens, Field practice of all

kinds; Family Live-In, Care and Feeding of the animals, Field
Day or Demons tration Exercises, Trainee—facilitated sessions;
etcs - :

A training expertence should engage all of these areas in order to cause a

‘complete type of tearning that is really aseful.

During a training cycle, trainees come together and pass thféﬁgﬁ.étégééfdf

group growth. They address their own personal needs, the group's needs; and

‘group tasks in dif ferent ways as they go through this process.

I = Personal Needs -- getting oriented 'to the group, finding out whether

: ‘ -3 =



éroup Needs - developing u8efu1 membe rship roles, ground rules,

We = Croup Needs  -- developing usefu
procedures, and group structures as needs emerge.
It = Croup Task - focusing on and addressing agreed~upoﬁ
objective(s)
5
STAGES OF GROUP GROWTH
T We It I Wwe. It
Phase I1: Orientation, | Phase II: Organizing
Testing, and Dependency to get work done,
IntraGroup Conflict
: I We Tt _ S We 1t
Phase III: Information. Phase IV: Competence
flow; Group Cohesion and Autonomy
. .

a

For purpose of Ag. training, groups of trainees are guided as a group and

|

as individuals toward a specific goai—-autonomy and problem solving abilitys

Trainees are urged and trained to be their own best support resources after a

training cycie. Trainers consciousiy attempt to identify and develop the skills

of ‘trainees so that practicai steps are taken toward the goal of eompetent

autonomy. This provides a context in which rebeiiions and lesser struggles

-—nﬂmébetween trainers and future volunteers occur. Trainees are urged to view:

trainers who work this way as conscious models of how Volunteers strive; with

counterparts;-to "work themselves out of a job" during their tour of duty. This

is depicted below in a graphic image of one of the principal themes; of Peace
porps Ag. Training:

§i
™~
VI







; Phase IV

Promotion of Competence

& Autonomy

| ,
6 weeks 3 weeks

Experiential Learning

. When training aduits in general, and those who have been educated out of
_schiool in particular; an experiential style of learning makes the most sense.
Peace Corps' model of experiential learning tooks like this:

GENERALIZE

J

Experience: pPerformance of a past or present concrete activity. €.g.,
planting tomato transplants.

Expressing thoughts; feelings, or impressions about an
activity. e.g., frustration with transplanting delicate
plants for the first time.

Analyze:

=5 -
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___ _Conclusion . L L —

Generalize: Eorning ideas about an activity. e.g:,.steps in the trans-

Apply: Using ideas to solve a new problem: e:g:; transplanting rice
plants. :

By using this style,,learning always starts with what the participant knows
or has done him or herself, which builds confidence and motivates. Each Ags

Training session goes through these four steps. In addition, groups of sessions

are ekperiential too.r For example, trainees might practice communication
skills and then go out to live with a Host Community family for a while. The.

Live-In serves as an opportunity to apply commiunication skills learned before.

Also; it constitutes an gerience,on which to base later sessions on Cross—
Cultural Adaptation and Learning about the Ag Environment or Community Analy-

sis. So training events can be arranged so they all feed into each other to
cause “"experiential learning”. _

Integration
By Integration, this manual means the process of bringing separate parts or
toplics together concretely and ciearly. These parts, separated out for logisti-

cal and practical reasons, mast be dynamicaily unified in training as they will

be in work., Life in a village and work as a volunteer are _challenging mixtures

of technical; interpersonal; and- development tssues. Integration ian training

mirrors this mixture and helps prepare trainees to deal with it effectively.

Because integrated training 1s difficult,; an entire chapter (Iif) is devoted to
it.

effective facilitator and technician. These areas Fit together into one central
theme——Ag. Extension. The Adult Learning and Experiential methods of Ag.

Training also are consistent and hold the content areas together: Language
trairing presents the best opportunity to combine thege areas. Integration

occurs within each session: Learning to make a compost pile and understanding

when and how to show a farmer how- to do ic. It also occurs throughout the days,

weeks,; and overall training. if Nutrition concepts are introduced in an Exten—.

sion Session, Plant and Animal Nutrition sessions are planned in accordance with

them; or a finat garden planning exercise might cover both crops technical in-—

formation and Extension nutrition or planning: information. Trainees might

accomplish a technical task; and then discuss how they did it, focusing orni group

dynamicsJL helping re1ationships, or communication skills. Chapter II of this

Voluiie "Training Design”, describes how to integrate sessions, days, weeks, and
overall designs in detail.

Agriculture and Ag. Extension 1earning begin in pre—service training pro—'

grams and continue throughout a volunteer's full term of service: Regular in-

service workshops and constant on-the-job training help volunteers improve the

entry level skills they bring into the field. Pre-service Ag: training can help

provide these entry-level skills and an_understanding of how to continuef learn-

ing. Aimed at Peace Corps' broader goals; the Ag. Training approach is an adap-

tation of Core Curriculum strategies to the needs of volunteers entering agri-

cultural programs.

T8 14



B. PREPARATION FOR TRAINING

There are four aspects of any trainitng experience - trainees, trainers, en-

sironment; and methods. Preparing for. tralning involves planning and readyifig

each of these aspects. Though time is often in short supply, thorough planning

and preparation are essential to successful training work: Good plans minimize
later adjustments of the four elements of training. f@gfdﬁgh preparation makes

the Philosophy and Approach to training come slive; Preparation steps are:

.Pre-Training Research )
Defining Goals* and Skill Groups*

(Chapter I: .Financial and Administrative Planning

Volume I) .Site Selectton and Preparation
.Staff Training (Team Building)

(Chapter II: B o ) -

Votume 1) .Training Design and Scheduling

(Chapter 1:

Volumes 11, R B -

111, & 1IV) .Specific Component Preparation

These sections are planning aids,; meant to be inclusive, but they are not

blueprints. See Chapter 11, subchaptér "Adaptation to Various Needs". Lists of

tasks and details for each step are found in the Appendix.

Pre-Training Research

How do training staf f or planners know what to prepare and how to carry out
training? The first step is thorough research:. This can take many forms but it

precedes every other preparation activity. Pre-training research helps identify
broad §f31“138W89?§§ and more specific topic areas. Resesarch is done in the

following categories:
e Assumptions and Pre-Determined Circumstances )
¢Much information may already be known, decided apon or unchanged

from previous training events. For example, languages and cul-

tural customs, or a tested and successful package of ag. prac-
tices.)

e Role of the Volunteer

e Cultural and Area Studies

o Ministry, Development Agency, Extension Service Information

___ e _ Infrastructure

e Specific Agricultural Information

ar

e |
v



(See ‘Appendices B aﬁa C for detailed Hsts of iﬁféfﬁabién to research in each

as possible.‘ in—country trainers have much of this information at hand while

Regional or Stateside trainers must research each topic formally. The better

defined and orgarized a project is,; the more readily this inforuﬁtion may be

found. Ag. training especially needs to be as location specific as possible.

the broad Goals and more specific Skiil Groups for a training cxcle can be

identified. For example; in Zaire; the Training Goals might be: )

1
French fluency !
Ability to function in Zairois culture

D
OQ
=1
L
OQ
14
il

Qross—Cultﬁral

Extension Ability tb help farmers learn new _practices
Crops ~ Ability to grow and troubleshoot forage crops
Livestock — Ability to raise small animals

The Skill Groups within each component help trainees reach each component 8
end result.: They include the specific training methods for each component - and

skill group:. To elaborate part of the Zaire example'

Language: Féi 3+ french (drai immersion)
Grammar i
Idiomatic Expressions
Ag. Terms

Livestock: TIivestock Development (field oriented)
Goats e
Poultry : /
Rabbits :
Swine

ing design. It is very important to review them before every training cycle in
order to clarify common goals and assumptions; however. They are essential to

have in plain view as planning and preparation begin. (As an example, see the

Financial and Administrative Planning

This is usually done by a Project Director or APCD, and is very often
defined iong before a training cycle is begun. However, the budget, finaneial
—system; and—overall-work—plans—for-a—training- cycleﬁdetermine~almest everything ——

else. Ideally; these plans should be made in concert with the research informa-

tion and the goals and topic areas mentioned above; so that the budget serves

those goals. It is best to check these financial and administrative plans

, 16




against training goals and topic areas before détailed preparation gets under-

way, in order to clarify any conflicts or contradictions early on. For example,
if the coordinator of the Crops_part of a training cycle has planned on individ-
ual gardens for each trainee, she or he needs to purchase enough tools and
equipment for each trainee; not a small pool of shared tools. Financial

arrangements are not detailed in this manual:  Administrative set—up tasks are
outlined in Appendix D. ' :

Site Selection and Preparation

~If a training cycle is held at PENN Center or a Regional Training Center,
site selection is irrelevant. Many In-Country training programs choose a new
site each cycle, however. For Agriculture Training, the site must be a rural

agrarian setting with access to adequate land; local farm families, ag.-related
fesources, as well as meeting the essential physical reqiirements to support
staff, trainees, and training events. The pre—service training site is a cul-
tural transition point between the U.S. and villages where Volunteers will live
and work. Specific dite selection criteria are listed in Appendix E:

Site preparation is the process of creating and defining the third aspect

of @ training experience; the Environment of training work: Adequate housing,
dining facilities, office and classroom space, farm land; animal housing, trans-
portation, gqgtp@éﬁt; and supplies are required. 7M9r97§§ééifié site preparation

tasks and items are in Appendix B. Beyond that, see other volumes for specific

site pfepa;ggiéﬁ lists in each component, under Chapter I; subchapter "Prepara—
tion" and Appendices.




- .

C. STAFF TRAINING AND TEAM BUILDING .

Of the four elements of a training experience, the training sta{ffrepresent

the most vital and influential variable. Selecting, training, and bringing to— -

gether a training staff is one of the most ifmportant investments.in training
effectiveness. .

Staff Seléction

) The following are staff requirements for Peace Corps Agriculture Training
PrOJects as contemplated in this manual. (Numbers of trainers and participants

Project Director

Extension Coordinator

Eivestock Coordinator and/or
Crops Coordinator

Site Administrator

Language Coordinator (if appropriate)

Trainers (Extension/Technical combined)
tanguage Trainers

‘Training Assistants {(combined as above)
Farm Manager

Bookkeeper/Secretary

Farm Laborers

Medical Consultant -

It is recommended that there be one Trainer/Trainer Asgistant for every
five trainées. (For example, for twenty crops trainees, three crops trainers

and one training assistant). -

crops or livestock field experience. Likewise, training assistants should have
_ technical as well as country-specific experience. In many instances individuals
with technical 3kills in crops or livestock will also have the experience and

skiiis in order to effectively carry out their job assignments. -

There should be @ batance of male, female; and minority staf f members

regardless of the character of the training groups. The staf f should embody

eiperience from as wide a range as possibile:

Worher, and/or organizer and very familiar with agriculture. The Technical Co-

otrdinators should be experts in their fields; with predominantly field, village-

level; experience and sufficient training experience to train trainees and

“assistants. The Project Director should have solid training experience;: factif;
tating and management skills; and an agriculture background or interest.;

i

i

i

The Site Administrator, in his or her role of procurement of ficer; budget j
director, logistics coordinator, transportation coordinator; etc.; should’

L
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possess skills necessary for working in training settings with local merchants

and authorities; accounting skills, facilitation skills; etc. This person might
be a local resident lialson for the rest of the staff. Likewise, the bookkeep-
er/secretary Should be a local person. The farm wanager may also be a local

contact who can manage the farm and provide links with area farm families.

, One of the staff should have experlence to act as a human nutrition trainer
in order to inform that aspect of the extension curriculum and the technical

comporents. All staff are considered models gficygss—cditﬁiéli extension, an§
other skills. All should possess or develop skills in training methods, group
facilitation; cultural sensitivity, development work; flexibility, and open—
nesss '

Staff Training = B

The purpose of staff training is to assist the training staff to work well

together in their own roles and as members of a training team. Staff tratning

provides a structure that allows trainers to develop new skills, share responsi-
biiities; and clarify what they want to do during training.

In order to accomplish this, two major issues should be addressed by the

Trailning Director. The first issue is the basic framework of training--its con—
cepts; assumptions, theories, and strategies. See Chapter I "Philosophy and
Approach”. The Second issue is how staff abilities, knowledge, and e®periences
fit the necds of the training cycle. The overall philosophy and approach are
given real form when trainers assess their own resources and skills; and apply
those resources and skills in the context of this philosophy and approach. The

marriage of these two issues—-philosophy and approach with trainer resources—-1is

the subject of statf tratning. Of speclial value in this process are the

trainers that have prior experience and training in the skills needed.

An agreement on broad goals and skill groups for the training cycle itself

should be reached in order to give rise to a common focus and purpose. .If
during staff training a basic understanding of the training cycle philosophy and
approach; trailner resources, and brcad goals/topic areas can be made,; trainers

wili be well equipped to begin working together.

 There is often not enough time to prepare the site and curricolum as well
as undertake staff training, even though it 1is very important. In this sense;

the. normal times set aside f>r staff train.ng (two weeks before the training be—
gins) merely initiate staff training. Staff training should continue throughout
a training cycle.
- - L _* R ;\ _ S - . R
A trainer ot consultant from outside the project can -be selected to conduct
the training. However, it is just as applicable for the Training Director or =

someone within the project to conduct the staff training him or herself. Train—

ing design, carrying out training; and follow up, can be done in Such a way as

to encourage continuing staff training. For example, trainees can take turns

facilitating staff or assessment meetings. Tratners' skills should provide a
model to Trainees of the leadership roles they can replicate. Staf f training

“heaed Aot Interrupt the setting—up-of-the—tral s site. in fact, staff training

begins with the first set up tasks as outlined in)the manual. and continues
through to the follow up tasks at the end. L )
. : v
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The first staff training exercise should involve all trainers in agricul-

tural work together as a model of integration (for example, initial staking out

of the vegetable plots at the beginning of training)s This allows commitment to
the total training effort and develops working relationships among the staff.
Livestock, Extension, and Crops trainers will then be able to share work in

other sectors.

Areas important to address are:

] Introduction and climate setting

[ Staff organization, role clarification, specific job descriptions

e Assessment of staff needs and setting staff training schedule

¢ TIdea exchange to determine differences and common as sumpt ions

] Training goals, philosophy

] Orientation to the experiential model of learning, integration,
extension issues, etc.

e Practicing training, facilitation, counseling, support, communica-
tion skills “

° Physical site set—up tasks

e Problem-solving and decision-making processes

. Training policies (assessment procedure; reprinting; money; con-
duct; etc.)

O Establishment of norms for trainer behavior

5 ® Communications systems; information flow; workplans
e Organizing each component: goals; overview; topics to cover;
staff responsibilities, etc.. '
; 'y Set up of training events (11ve~in, extension visits; etc.)

e Component set up tasks (see Volumes II, III, and IV.)

O Meetings of components, “whole staff; etc.

[ Informal interaction and personal time

All of the staff training topics should be covered in a series of events
which leave ample time for training preparation activities. The steps involved

in designing a staff training session are:

1. Assemble staff and set up staff training environment, overall

dates. ;
2. Decide structure of each day. .
3. Decide overall goals of staff trainings

4. Devise preliminary list of sessions which meet specific

objectives.

5. Devise preliminary schediile providing time each day for set-up
tasks. .

6. Design opening sessions carefully:

a. Welcome and introdiction to training
b. Ice~breaker and introduction

c. Solicit expectations of staff training
ds Share overall goals of staff training

- 12 -




e. Share preliminary sessions list and schedule/design
f. Negotiate final schedule/destgn o
g: Contract roles and agreement on final schedule
The final Staff Training experience should be making the final training

schedule; following the process described in the Scheduling section next in the
ganuél. Miking a schedule which is 1ﬁtég§éggd7;ﬁq”cqquygtivé; like setting up
a complete and appropriate site is a STAFF TRAINING EXERCISE which combines

learning with getting things done.

The process of scheduling and site set—up can be time for team building,

interactlon skili practice, checking assumptions, work Style analysis, etc. Im
development terms, this is an exciting marriage of é&déétibﬁﬁéﬁd,Sélffiﬁter§§5;

of teaching new ideas and skills through EﬂéégﬁﬁéiiéﬁCE; gelf-motivation, and
the felt needs of a group of people with a comfmon ﬁfdﬁléﬁ?;éﬁ,éxcgllégt7mbdei~,

for training! The process of setting up the site and making the schedule can be

role played, referred to, "filmed”, and shared with trainees as a concrete
imiiediate example of facilitating group work, communicating, dnd consensus.

Team building is the process of improving relationships within a group when

2 _— = —

a number of persons are assoclated together in work. When staf f training be-

gins, team building can be introduced by a sequence of activities that also Sets
the climate and tone for future meetings. s Team building stimulates discussion
between staff meiibers and establishes leadership styles, decision-making style,
communication patterns, cooperation and team training strategies,; morale, and a
sense of who works with whom to perform what tasks: Efforts should be made to-

address the following issues:.
e A better understanding of each team member's role in the work
group.

o

Increased communication among team members about issues that
effect the efficiency of the group.

More effééti?é,@éyérgffﬁgrkiﬁéiEﬁféﬁgﬁ,ﬁtdﬁiéﬁé inherent to

the team at both task and interpersonal levels.

e The ability to use conflict in a positive rather thanm a
destructive way.

Greater Collaboration among team members and the reduction

of competition that is costly to the group.
. A sense of interdependence among group members .

As a result of team building, each trainer should know what he or she is

responsible for and how that work fits into the whole training event. A trainer

should also know that she or he is respected, counted upon; and supported. Team

\\\~

s
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A high degree of trust and mutual respect

Open and authentic communication

Motoal support. and genuine concern for one another

Decision making that is mutually shared

Utilizing individual skills and competencies

The division of labor is totally and motually shared

The responsibility for leadership is mutually agreed upon
Agreement on trainer norms :

e 2

~ Al11 of the above characteristics of trainer behavior model the attitudes
andgleadership abilities which influence trainees during the regular training
cycle. They are therefore essential. A specific type of teambuilding pertatns
to team or co-training, when trainers prepare to design and deliver sessions to-
gether. The relationship between co—trainers should demonstrate mutual respon-
sibitlity and respect. When conflict arises based on differing points of view, -

the co-tratiners show through their behavior that, although differences may

exist,; there is a genuine appreciation and acceptance of each other that under—

lines the interaction: The following points shoiuld be kept in mind specifically

- during pre-session planning and while training the course:

] Share expectations "and personal limitations.

[ S

i

. Compare reartions to resource papers and lesson plans:
r .
Discuss how each trainer will handle delicate issues when

N
they arisé.}

O Explore areas in which both ‘trainers feel confident and
those in which they feel vulnerable.

) Set a modelrfor the group. Demonstrate support for one

points of view.

e Specific, descriptive; nonblaming responses should be
used:

] Whenever one trainer is in charge of an activity, other
trainers should take a supportive role, attending group

dynamics and intervening when it seems appropriate.

) If confrontation Seems necessary, a lead trainer should

handle tt him or herself; other trainers should not do it

for thems
*. Trainers should recognize that any opinion expressed in a
* - session refiectsitheispeaker 8 perception of the world
. and is to be respected.

Team building activities are detailed in Appendix F. )




' } CHAPTER II: TRAINING DESIGN Zgyﬁ/;f\

A. IDEAS ON TRAINING

In Chapter i,the,fqgrfé}&@éﬁEé of any training experience are explained.

Site Preparation is aimed at preparing the Training Enviroament. Peace Corps
Recruiting brings the Trainees to the experience. Staf f Setection and Training
prepares tlie Trainers: : a

Training Design is the process of giving form to the Training Method.

A Training Method is made up of the content areas and methods determined by

research. Design 1s the combination of content and methods.

«

Evolving Design

Trainers control the Training Design, while Trainees are responsible for

the learning which occurs in a training experience.. Trainers pre—design how
learning will proceed according to the principles of Adult Learning. However, _..
trainers solicit both formal and informal feedback from trainees. A tentatdive
design is then' adjusted at regular or as-needed intervals to better conform to
Trainee needs. Therefore, Training Design is an on-golng process in which alle-
giance to meeting training needs is more important than loyalty to the printed
schedule. Adjustments, of course, can only be made within the scope of finan-

cial, staff, time, and other resources. :

A Y

Design Elements

There are buiiding blocks with which designs are constructed. The smallest

is called an Activitys Each training session or "class” is composed of steps or

Activities, each of which must be carefully designed. A Session (the smaliest
design) is a series of training Activities: In order to constwict larger scale

designs, use sessions; days; and weeks as puiiding blocks. (See Exhibit on
following page.) - :

““""’—"‘".‘*‘ "

Y
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(from Week Two, Model Six Week Training Desigr,

SAMPLE DESIGN ELEMENTS

SESSION*

_5 minutes
20 minutes
10 minutes
45 minutes
20 minutes
10 minutes

Introduction
Lecturette on .:;: -
Questions

Small Group Tasks
Reports t» Large Group

Summary, Evaluation

kd

DAY

Community Meeting

~ Extension:
Introdiction to

Developmeiit
LUNCH

Crops: Work & Reviaw

Crops:: Plant Swéet

FREE  _

e

Potatoes |

Design A.)

——

activities

ol

sesgions

_| MONDAY

_SATURDAY SUNDAY]

8:60 COMMUNITY]
_to | MEETING
9:55

TUESDAY ~ WEDNESDAY -THURSDAY _FRIDAY

10:05
__to |
12:00

INDEPENDENT

Days

1130

. to
‘ 3:25

3g§ﬁ
to

5:3

Evening

EVALUATION
OF

=]

p—

(This is also an example of a scheduling "grid": See Schedule)

* See Session Plan Format, Appendix G.

W

=16 =

24
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No matter: how long 'a pre-service Ag. Training Design is; it is made of

these elements. Later in this chapter two quéi,PE?is§E§1Cé designs and sample
integrated elements are presented. One design is six weeks long. The other ex-—

tends for twelve weeks. The elements of each are the same. By understanding

shat their elements are, how to combine them, and how several model overall

designs fit together, the process of Designing Training becomes more clear.

Giving Form to Philosophy and Approach

How do you make the Training Philosophy and Approach; a set of ideas, work

in a practical way? First and foremost; the trainers (as was mentioned in

"Staff Training”) must be thoroughly familiar with and committed to these ideas.
Beyond that, each important idea must take physical form- fn a feature or aspect

of the Training Design.. Here is - list of possible design features that embody
the main ideas. behind Agz. Training: :

\ e

ides . Design Feature

Language Competency " .Daily language sessions -
’ .Language immersion when appropriate
Practical Agriculture .Daily care and feeding of animals
- ' .Individual gardens for trairees
* .Emphasis on field practicals .

# g .E:periential approach to ag. topics (e.g.;
planting or construction pens first; concepts
sécond). '

Aduit Learning _ *  .Contracting - trainee needs as§essment; pre-
sentation of training design, trainer and

- trainee resource assessment; negotiation and

. ' contractings

;Feedback - formal and informal process of
‘Dutual evaluation of trainees, trainers, and
training design; including openness/respon- , -
siveness to feedback.

S . .Closure - formal evaluation of trainees;
.trainers, and training design, debriefing of

- . .Independent work - in and beyond formal ses—

~ sions, by trainees (caring for animals, gar-
i deris, and other projects)s

Experiential Learning - .Sequence of Activities. in each ®ession plan
P é g Ce - " ;

(Experience first) I
.Sequence of Sessions (many sessions like "Liv—
- ing with a Host Community Family” are both

L opportunities to apply skills learned before
s and to experience something which later ses-—
sions can explore further).

.li\f_ - 17 :‘ 25 - : :
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Integrated Learning

\

:Beginning a training cycle emphatieatly-with
an Experieiice which immerses trainees in the
topic areas they are about to learn, (e.g.
making, meettng the Host Community Family on
the first day of training)

.tanguage sesstons which accompiish Gross—

Cultural; Extension; Crops; or Eivestock goals

like visiting Host Community farmers and farms

or snrvgying the Ag. Environment. ,

..Specific activities added to sessions that
accompiish goals from different compbnents
(e.g: a livestock” session on building a

4 chicken poop. where ‘an Extension Activity that

relationships is- added at the end}.

.Exploring topics: and activities covered 1in
other_sessions or components (e.&., discuss—

<o ing the pros and cons_ of pesticide use to..
explore active: listening skills or group ‘7
dynamics, expanding community analysi%/%opics

~ to specifically .8urvey the Ag. Environment).

°

o~

.The Ag. Extension Skill Group in the Extension

component is totally integrated with regard to
content and method. -

o

:Women tn ﬁeveiopment and Heaith/Nutrition

Sessions also invoive a11 the components.

-

LAl farm visits, demonstrations, the Field Day

and like activities-integrate all the parts of

i trainings 7
:Technical é&ﬁé&ﬁéﬁfé cén,Bé iﬁtéératéd by

coordinating the Plant and Animal Nutrition .

sessions and Fertilizer/Feed Ratlons Math .

segsions. - Also; because manure producéqd by .
‘livestock is used in composting and forage

~..

crops or post harvest leftovers can be used as

feed; %pportunities exist to integrate.

A list of representative topic areas which must be

;YillageﬁnivestockfSurvey
.Method Demonstratilons .
. +Livestock Diseases
4 -Farm Visits .
.ﬁg. Envirorment



[ aatas L WIC T Y




.Chemical and Non-Chemical Control of Pests and
Fertilizer in Crops- ' :
" ,Garden Planuing

.Cbﬁ@ﬁﬁityrAgalysié

,.Héélth,aﬁgfggt;ttiéﬁ
", Communication Skills

.Ag. Extensiocn

 Introductory Contracting
.Closing Activities

.Village or Family Live-In - ,
.Volunteer Visit or Extension Agent Visit
Sitice Integration is really a relationship among
L : parts, "it is expected that all Activities, Sessions,
Days, and Wegfé are examples of it at work.

~r

LS
A

" -oup Dfnamics”(Autonomy) _Contracting (needs assessment, etc.)

; o .Praining evaluations by trainees (creating an
X open climate and encouraging feedback).
;Extension sessions which teach facilitating or.
- gf6ﬁ§,pr6¢e§s”ski¥i§; ) o
.Specific Ag. Extension sessions involving

- practice training by trainecs (method demos,

- for example).: - L
.Technical skills are demonstrated ‘to trainees
by other trainees who have learned them ‘
First. o
.Trainees are encouraged to facilitate sessions
. near the end of a training cycles '

x
.
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Assessment and Evaluation

The process of assessment and evaluation is central to Training Design. In
this manual assessment means judging trainee fitness for Peace Corps service

and giving them feedback based on Peace Corps Assessment Criteria. Evaluation
means formal and informal feedback on trainers, training methods,; and the
environment, In the introductory paragraph above and under design features for
Adult Learning the assessment/evaluation process is mentioned.

trusting climate, and the other parts of the contracting process described
above. It begins adnd ernds, really, with respect.

. Assessment is designed as follows——opening contracting on norms, expecta-—
tions, competency criteria (FSI rating, technical competence indicators, cross-—

cultural and other criteria), periodic feedback interviews between a trainer and

a trainee to give formal - assegsment feedback and to solicit res ponses to it; in— -

format behavior—speeifie feedback in and out ,of gsessions to trainees; periodic

examination of technicat; 1anguage, and/or extension competency (e.gs,; demon-

o

strations of planting skilis or vocabulary or teaching techniques)

For a six week training program a schedule of the Assessment Process would
look like this:

Week I -

Staff Meeting — Finalize Assessment process and criteria, review entry-
level skills of trainees

Feedback Interviews — Describe Assessment criteria and process first
examination

Week II, III, IV, and V

Staff Meeting - Assess trainees
Feedback Interviews - Feedback and asges sment *

Examinations of knowiedge and skill (sampie examinations are contained in
the Appendices of, Volumes III and IV).

Week VI

Final staff reports (component)
See Appendix H of this volume for saagié Assessment Criteria.

Trainees evaluate training methods,,trainers, enVironment By giving feedf
back-informally to trainers who solicit it in all sessions. Each session is de-

signed to end with a pause to receive this feedback. At the beginning of each
session, day, or week trainers set a climate conducive to feedback and define

<8
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the goal/methods of the training work to be done. ~At the end of each session,
day; and week trainers solicit feedback again. Furthermore, some trainers

solicit written comments by asking participants to file evaluations after
sessipns which are compiled and analyzed. (See Appendix I; Sample-Training
Evaluation Instruments.) . T

| it is suggested that training schedules be issued once a week, even 1f the
entire design is_six or tweive weeks long. Full tength tentative schedules can

be posted for information. Weekly schedules allow real weekly opportunities to
Ee—dééigﬁfbééédrbﬁ feedback: Late in each ?egkigThdedaﬁ éVEﬁiﬁgrpgfhggg)i
trainers formally solicit feedback on training from trainees. Friday the train-

ers meet in a staff meeting to plan the next week, taking account of trainee

feedback. Over the weekend,; the next week's schedule is ptinted. Monday

morning training begins with a Community Meeting during which the agreed—upon

revised design is given out; explained, and trainee feedback is acknowledged.
This looks like:

Week 2 o  Week 3
__ Thursday |Friday __Monday
Week's STAFF COMMUNITY MEETING

events| Evaluation] MEETING Week's events

@ | 1

1. Evaluation |
2. Response and planning _
3. Presentation of New Design

This is the most concrete design feature which makes any long-term training

cycle an Adult Learning experience. The following pages illustrate these

features in sample integrated sessions, day, and week.

»
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- B. SAMPLE INTEGRATED SESSION, DAY, & WEEK




rime: 2 hrs (In barn) ' ' ;

Goals:

overvieu:

Activities:
Time:

10 Min.

SAMPLE INTEGRATED SESSION

————

SKILL GROUP IV
POULTRY .
SESSION #2, P. 1

CONSTRUCTION

4
!
i

. - D R e~
t: To provide needed equipment for the animal barn (feeders,

waterers, pens, laying nests, roosts etc).

2. To learn how to comstruct the above mentioned equi piert

using local materials and resources.

3. To learn how to work together in small groups on tasks

and practice possible skill transfer.

Based on reading assigned before the session, trainees become

familiar with different designs of equipment. Trainer also
becomes familiar with the construction skills of those in

the groups When trainees are broken into small groups to
construct equipment; those trainees with little or no

experience are placed with those who have more.. Trainers

should avoid teaching construction skills aiid allow the

process of skill trangfer to occur among the trainees.

State goals and relevance of the session:
_.First hands-on session of training event.
.Introduce major themes from both Livestock

and Extension points of view.

.Session itself is an example of Ag. Extension
work.

.Overview for trainees:

1.  goals of session
3. activities or steps of gession

F
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15 Mia.

80 Min.

15 Min.

Materials:

SKILL GROUP IV _
SESSION #2, P. 2

List group tasks that are nucessary and others that the

trainees might want to dp. Facilitate the formation of
small groups with a mix of experienced and less

experienced trainers within each group.

Trainees within their groups work on tasks: Possible
tasks may be pen construction, feeder ‘and/or waterer
construction; laying nests; hovers, etc.

-Trainers observe conmstruction and group
dynamics (helping.relationships)

:Trainers act only as observers or clarifiers,

but ask trainees to help each other directly.

Observe and critique equipment built and soifcit

feedback on skill transferénce. The importance
of skill transfer when dealing with farmers

is emphasized.
.Questions to ask:

a) What was easy/difficult to construct?

Which constructions are most useful?
why?z o
What are some construction ideas or

concepts learned in this sessioi?

b) Who helped others? Who was helped?
Who learned a new skill? Who did -
not? . .
What are the characteristics of helpful
help? :

c¢) How do construction skills and helping

skills relate to Ag Extension work?

"You can give someone hungry a fish to
edat, or you can teach her to make and
use a fishing pole.”

.Saws
.Nails
.Hammer s
.Wood
.Chicken wire o
.Eréttiéél Poultry Raising Manual
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Trainer Notes:

SKILL GROUP IV _
SESSION #2, P. 3

If theiggseibility arises where a group has little or

4o comstruction experience, the lessonr plan Will

probably have to be altereds

Very little purchasing of cons truction supplies

should be done, so that trainees will make use of

scraps that may be around the training gite. This

encourages the trainee to consider the gituations

she/he will face overseas, elther lack of resources;

or those tbat are expensive for the smatl farmers.

~

33
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SAMPLE INTEGRATED SESSION

The preceding session plan iilustrates iNTEGRATION on the Session Ievel. It
exhibits the following characteristitcs: -

General

.Taken from Design A. Six Week éLiGéétBéEf
Schedule; Week I; Tuesday in this volume.

.1t 18 Livestock; Skill Group IV é?Bﬁltf?i;
Session #2 in Volume IV.

.Session occurs Tuesday of the First week
as the first hands—on activity of the

entire training experienc ,éftér a day

.Session combines Livestock and Extension
themes . '

.Session covers the three areas of learning:

Affective (feelings) - teaching/learning
roles; feedback on
helping and construction
Cognitive (ideas) = construction cancepts;

. skill transfer concepts
i . : .

Psychomotor (skill practice) — building, helping
.Sesslon begins immediately to faciliate group
dynamics aimed at competent autonomy among
trainees.

1
N
N

!



Experiential Learning

:after ariéﬁca;ioq;gﬁqugaaiﬁg;,Eirgt,ana,iéﬁgéét
activity is the experlence of -designing and -
.building pens.

.Trainéés then reflect and gencralize on their

é*ﬁéfiéﬁté,‘detegm§n§ﬁg the characteristics
of well-constructed pens and_the character-

istics of proper helping technigquess

.Trainees apply technical construction skills
in later comstruction sessions for other
animalss

.Trainees apply gki1l transfer skills in many
later sessions; especlially Ag. Extension B
sessions . ' *
11 »f these features INTEGRATE the session. Trainees learn both technical and

ieiping skills and see tow these skills fit together. The design of the session

‘tself is a. clear model of what Ag. Extension 1is ("ef fective two-way communica=

ion which helps solve ag problems”) and how Ag. Extension. works.



SAMPLE INTEGRATED DAY

————————t—

FRIDAY
WEEK 8
SESIGN B. TWELVE WEEKS

8:00 — 9:55 TECHNICAL Examination #4 ;

.exam orientation includes ment ion of Village
visit and how technical and extension topics
fit together. : )

.exam on determlntng fertlllver needs; watering,
using chemlcat fertilizers, crops diseases and
control, rabbit recordkeeping and diseases,
plus Village Visit Quest Lom.

.exam 1ncludeg queqtion on Ag Surveys,. local

gardening practlces Gfertttlzer use & disease

control) and local rabbit-keeping practices

(disease control & recordkeeping).

10:05 - 12:00 LANGUAGE Vocabulary for Village Visit

orientation again erphasizes Village Visic

and importance of language skills in that

experience.

.session. dwells on vocabulary useful during
the visit, and trainers help trainees

explore anxiectes about the visit.

LUNCH

1:30 = 3:25 LANGUAGE f)iaicéﬁéé sid situatioms for Village Visit

.work centers on situationms and conversations
trainees wtil encounter im Village Visits

.emphasis is placed on butlding trainee. . 4
confidence in ‘the local language.

N




3:35 ~ 5:30 EXTENSION Village Visit Orientation

.overview states logistics and goals_of

Village Visit, emphasizing Technical,

Language, and Extension goals and how |
t  they all relate in Ag Extension work.

which follo s_an experience which wiii bring together the topics addressed‘fn'\-

—This day 'ts INTEGRATED in that all the sessions point tbward‘the*Vil@gg:ES;§;tﬁ;

each session: Language,; technical, .and extension isgues are woven together by

the trainers in their orientations to—each session and summarized by the =~ =
;extension trainer in the Village Visit Orientattbn\sessiod. ‘The eﬁEiEe day &

,,,,,,, T —

whigh the trainees are asked to practice during their visit to neighboring
villages.
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SAMPLE INTEGRATED WEEK

FROM DESIGN A:
. WEEK 4
i (CROPS)

~ _MONDAY  TUESDAY _WEDNESDAY THURSDAY. _FRIDAY SATURDAY/SUNDAY
MORN- [CCMMUNITY | WOMEN CROPS ADULT | CROPS EXAM :
_ING | MEETING "IN | INTRO TO | LEARNING #4 )
RESULT _ | DEVELOP- | DISEASE | & (STAFF MEETING
DEMONS TRA— | MENT- 1 1/2 F | TEACHING| PLANNING
TIONS 1c* | 2C CROPS . __2C]  WEEK 5)
CROPS (STAFF | NON— | ADMIN- ORGANIZING
MAINTEN- MEETING | CHEMICAL | ISTRA— SKILLS _
—_— ANCE 2F . | ASSESS-|  AND | TIVE . & HELPING _ . INDEPENDENT
—— MENT) | CHEMICAL | (SHOTS) 2C

CROPS -DISEASE

FIELD EX-| CONTROLS
ERCISE 2 1/2¢c, W
TROUBLE- )
SHOOTING
e : ZF ~ -
LUNCH [CROPS | CROPS HUMAN CROPS CROPS . L
REVIEW AG EN- DISEASES | NEMA- WEED CONTROL WORK
ExAM 1/2C | VIRON= AND TODES 1/2F

| ___-=-== | MENT 2C | AGENTS OFf 1 F ——
FERTILLIZER -~ | 'DISEASE [ -———--- CROPS S
MATH 2 1/2c | CROPS MA INT ENANCE v
2C ' MAIN- 1 1/2F
AFTER ' TEN-
NOON e ANCE 1F |
CROPS CROPS " CROPS INTRO TO
FIELD MATNTEN- | MAINTSN- | | FIELD DAYS
EXERCISE | ANCE_IF_| ANCE |, FREE 1c { .
( SIDEDRESS— METHOD 1 1/25) TIME | —=———=======""
ING) | DEMON- : INDE PENDENT
s 1 1/2F | STRATTIONS . RESEARCH OF | )
‘ ic” ICE RESOURCES | !
: _1c | i

. TTRAINING -
evei- INDEPENDENT o EVALUA=
ing WORK TION

- - - ——

5 & CONTROLS

5 | WEEKLY THEMES: DISEASES L
‘ - RATIONS; TEACHING, & HELPING

DEMONS T

hoiirs of Session
cliss, field

N
ol




Sample Integrated Week (cont'd)

~
"

Several sverall features integrate this week. They are:

Evaluation Process

"éﬁmmgﬁity”ﬁgétiﬁg _ - orientation to wee ly themes, revised
(Mon, 8-9) . schedule, how sessions fit together;
d special events. C
Training Evaluation - , trainees give trainers feedback on this ;
(Thurs, 7-8pm) - week. L F :
Staff Meeting/Pléﬁﬁiﬁg - trainers respond to feedback and finalize .
. (Fri, 8-9) plan for the next week of training. -
Assessment Process :
Assessment Meeting - trainers assess trainees & assign °
(Tues, 10-12) feedback interviewss -
Interviews - trainers Eééf with trainees during free
(Week) time. : ‘
Crops Exai . = trainees demonstrate kyowledge and skills.
(Fri, 8-10) : X e
Independent Wotk . .
Evenings and weekends free for personal needs and independent
projects. a
Weekly Themes
Diseases and Control N ,
Demonstrations, Teaching, and Helping . ' ) :
DISEASES AND CONTROLS
Intro to biseases (Wed, 8-10)
¥
.1n§§gdq;§;9g7§o concept of diseases overalls: -
scrops diseases lecturette, reading, and ?

discusstons

.reference to Digease Control, Human Disease,

] &y

Shots; Nematodes,; and Exam Sessions on similar

t:hemes to follow in the we week.

(4\ |




Other disease-related Sbssion3—(throughout week) ;

.continue to build on each other.

;continue to relate each session to overall theme.

.orientation to Shots session; where trainees are

given immunizations,; emphasizes what trainees have

T learned about diseases and disease control.

:Examination on Friday draws together the OVerall

disease theme. _ .
P 3

DEKONSTRATIONS TEACHII‘B & HELPW

Result Demonstrations (Mon, 8:55 = 9: 55)

.introduction to' Ag. Extension theme of teaching,

. helping, demonstrating‘

.reference to related sessions during the week ¢

all Crops sessions; Method Demonstratioms, ‘ )
WID Adult Learning & Teaching, Organizing & . . / ;
Helping Skills, Intro to Field Days; etc. :

;information on result demonstrations;

T et

emphasizing use of result & method demopgtrationi,

adult learning strategies. and helping skills in

Crops sessions throughout training.

'

Other related Sessions (throughout week)

.continue to build on each other and to GVErall
theme. I

.WID session covers . how to set up demonstratioﬁi
to teach women ag. -

.Adult Learning & Helping sessions .reflects on
how Crops and Extension sessions are designed
and carried out.

.Intro to- FieldADgys,sesaion brings together the,

week 's technical and extension topics; especially

demonstrations and Adult tearning, in order to

begin focusing on the Field Days as integrated

Ag Extension activities. .

During this.week, trainees learn more technical skills by repetition, S

practice, and .a field-oriented approach. -They begin troubleshooting which is -

the skill of . identifying ag problems and proposing solutions in the field. The.

tralnees also reflect on and conceptualize aboit Adult Learning and'ﬂeiping

"Skills; These activities not only tle the week's sessions together ‘thematic~

ally, but also promote the most important outcome of training = the competent

augggggz:of the trainees. For these reasons this week 18 considered L
INTEGRATED. : ;
weT






¢S ' BUILDING THE TRAINING SCHEDULE

- The Final Trainimg Schedule is really a chapter and a calendar of events by

which all the participants in a training experience are guided. The schedule
. incorporates the sessions,; days; and week presented into a unified training
program. From where does the final schedule come? It is product of a step-by-

step process which begins with pre-training research. The steps include:
1. GOALS :

By study of TAC sheets, Pre-Training research findings, and training

requirements; the entire training staff should reach consensus on the broad
overall goals of the training program. This defines a set of clear commonly-—-

help assumptions on which to base schedule decisions. (See Preparation for
Iraining):
2: ADULT LEARNING STRATEGIES

Through staff training and other informal ways; trainers should agree upon

the methods and approach they will use to reach the Goals formulated above.
Ca o e : p

3. COMPONENT GOALS AND SKILL GROUPS i
Each component of the Ag. Training staff should define its own set of

overall goals and more specific Skill Groups (topic areas to cover). (See
Preparation for Training): :

4. OVERALL PARAMETERS
~ Based on programming guidelines and training goals, the entire staf f
. should set the following parameters: . —_
.Total length of training (number of weeks)
:Major Subject Areas (1list) = ° , ,
‘Major Events (Live-In, Volunteer Visit, Orientation
Phase, etc.) - L
.Pre-deteriiined Factors (Meal Times; Medical Sessions,
Staging) S , SFE
.Technical Emphasie (crops and Hvestock; or-Crops ‘or
livestock) o " !
.Time per componeat ., . . -
.Weekly length of Training (hours/weeks, days of £)
.Stricture for each day (hours/day) /
. S - _ 7
5. COMPONENL PARAMETERS , ;
A ‘f
Next each component should develop the following lists:
.Specific Training Topics N
) .Special Events (Farrowing,; Community Arnigl ysis Day,
¢ Field Day) ’ '

.Glven Factors (Review sessions, Exams,- Commuity
Meeting) : )

.Specific Goals for each topic ~
-33 - ° ;
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.Component strategy (sequence and métﬁﬁd of topics).
6. INTEGRATION STEP I (WEEKLY THEMES)

The entire staff must _agree on tte ‘sequence and rature of themes Ghich

'integrate the components of tralning together on a.weekly or daily basis. (See

Model Trainlng Designs which follow for examples)
7. INTEGRATION STEP II (DESIGN ELEMENTS)

Then the staft should dqcide upon specific design features that will embody

the principal Traiiing ideas: (See Ereparatlnniforifraining) This includes:

¢ .Dates of maJor eveuts

.Structure of each day
.Weekly 1ength of training

8. DEFINE "GRID"

The parametersl weekly themes, and design elements can now. be added

tbgether to form a "grid” into which the specific sessions may be placed later.

" The "Grid"” is made up of twc hour time blocks into which sessicis may be placed.

9. “PLUG IN" COMPONENT SESSIONS

Plug In:

(See Sample Week “grid™).

Finalize the "Grid” (make sure everything in the schedule is set in place
and agreed upon, except the component sessions) Verify the CompOnent Time
Blocks (hHours/week for for component use).

Y -

In ail training programs, Administration, Language, and Extension

comoﬁnents are the ééneric backbone of the schedule: They should be "plugged

in" first, followed by a final check of Technical time blocks, piugging in

Technical Sessions; and final balancing of component times/week; etc.

.Administration Sessions

.Eiténéién and Tanguage Sesslous

.Pldg in Technical Sessions.f Congider the distribution

of Technicai/Extension sessions for intégration purposes.
.Adjustment of Extension vs. Technical/Week (to balance
the load per week)

10. INTEGRATION STEP iII (SEQUENCE AND FLOW)

Look back over each week. First, compare the .overall week schedule to the

weekly theues developed‘eariier. Adjusts Second, consider the sequence and

relationsh {p of sessions with regard to their subject matter, how they fit

together log ically, and how the segquence ‘of sessions ref lects design ideas

(Adult Learuing, Experiential Learning, Integration of parts). Adjust.

-u- 42
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11. REVIEW ,
- ;i - - — -
Make sure each component is satisfied. Let it sit for a day or two. -
Questions will arise: Answer them. -
.Print Overall Schedules .
.Print first week's schedule for trainees

.Do not print beyond the first week, in order to
leave an opportunity for adjustments based on
trainee input and training experience. ==

.Schedule an evaluation of training for the end
of week one.
By formally or informally following these steps, an integrated Training
Pesign will take form as the final Training Schedules. The more experienced and
together a training staff becomes; the less formal this process needs to be.

1

&
1
1N
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D. MODEL TRAINING DESIGNS

What does 2. final Integrated Ag. Training Schedule 1ook 1tke? Two. examples
follow: They are not blueprints for any particular project, although they are
prcducts of the scheduling process described before. These designs are meant to
illustrate the concepts in this manual. o

77777 The Phil

concepts of Integrated Ag. Training. In Ideas on Training Design there are

specific ways to represent those ideas -in a schedule, called design features.

The previous section, Scheduitng, described how to define and combine design
features into a whole. The following schedules are the products of this way of

looking at the Ag. Training destgn process.

These schedules represeut the extremes of pre- service Ag. Training Design.

One schedule is six weeks long. The other spans twelve weeks. Generally

speaking; the six week schedule illustrates a stateside skill-training before

in-country language training. The twelve week schedule depicts in—country

combined language and skill training. The designs include a range of features
and variations. oné may encounter in Peace_Corps training experlence. As generic
extremes,; neither schedule would be a useful design to implement; but both.
should prove useful for staff training and a reference to staffs constructing

their own schedules.

.The following is a comparative list of the "overall parameters” of the two
schedules. ("Overall Parameters” is step four of the scheduling process.)

Ha
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Length of Training
Location

Cross—Cultural
Training

Technical Training

Scheduling Strategy
Total Hours

Hours/Components

Overall Parameters

Generic, limited

Two separate tracks
(Livestock & Crops)
Extension Agent Visit

Family Live-In (1 week)
Field Day )
2 or 3 hour sessions/topic

240
8

(40)

Administrative 12:
Livestock 135
Extension 93

Design B
Twelve weeks
In—Country village

Yes

Strong emphasis.

One track -
(Crops; with a
Livestock Orienta-

Volunteer Visit

Family Live-In
(throughout)
Village .Live—In
(3 days)

Field Day

Large blocks for

" each topic

528
8
(44)
20
260
130
28
90



There are characteristics shared by both designs, however; which are con-—.
sidered ééééﬁtial to any Ag. Training design; no matter in what circumstances it
18 constructed and carried out. These features and how they fit together in
each design are the most important concepts to remember in designing Integrated

'Ag. Training Events;

Generic Ag. Training Design Features

+Session; day; and week building .blocks
.Contracting and closure activitiles
.EGéﬂiﬁéé and most weekends free for
"Independent Work".
«Feedback; evaluation; and re-design process:
Thursday evening-Training bvaluation _
Friday - staff _meeting to plan next week S
Monday a.m. — Community Meeting to prnsent new week's design.

.Logical sequence of sessions

—Experiential sequence (early seseions are field

activities, which serve as “experiences” to

analyze in later sessions; later sessions
apply early lessons).

near each other, later sesstons bring things
together, e.g. garden.planring).

~Learning sequences (sessions build on each
other — e.g. Week 1I: Adult Learning
principles and how to tramsplant toﬁétoééémﬁeegﬁv

give demonstration on how to transplant tomatoes)

.Consistent number of hours/we‘k for each component (to avoid
overloads or burnout for trainers or trainees and to

promote integration). b

.Integrated Ag. Extension we‘kly themes

.Process of moving from trainee dependence toward competent

autonomy.

(Read this while looking at the Model Design).



|

\

| These generic features fit together in thé overall strategy outlined in the
Philosophy -section of this volume in the following ways:

°l. AG. EXTENSION THEME

Guiding the entire Training Design

AG EXTENSION. def{

We define Ag. Extension as

helps solve agricultural problems”.

This is what Peace Corps Ag. Volunteers are supposed to do.

is the overall training theme, which is.

“ef fective two way communication which

In order to do

this; Volunteers must speak the local language, demonstrate entry-level ag.

technical skills, and _be able to practi

ce affective ag: extension.

Each of

these training schedules is designed to prepare trainees to do these things.

2. WEEKLY THEMES

NOT THIS Crops Extension Livestock

Week

OY A TER LI N (=
SN B WIN

Instead of three separate components of training each following their own

logic through the weeks of tralming, each week has a set of Ag: Extemsion _
- Themes to which each component contributes. The themes for the model six-week

are listed below as examples. They can be found on the model design

design be
pages.

Week I Week II Week III Week IV Week V Week VI
.Garden
Plan—
ning,
Field
Ci"d’p}s’ .
.Ag Ex-
tension
ITI

.Skill
Demons tra-
tion

.Closure

‘;Disease &
Controls
sAg Exten-—
gsica II:
(Demon—

stra—

tions,
Teach-
ing; & _
Helping) -

.Soils, ferti-
lizer

.Ag Exten-—
sion I

.Communi ty
Entry
.Land Prep-
aration &
. Insect
Control

.+Contracting
-Communt ty
Analysis
.Planting

3. OVERALL FLOW OF THEMES

- ‘Trainee
autonomy
&

) Agggéaﬁpeténéé

L

- %7777777 —
involvement

2 weeks
4 weeks



For both designs and regardless of overall duration, the most important outcome

s the competent autonomy of the participants. The overall flow of both designs
toward that goal may be seen in the timing of three phases of each training
cycle: , ik

Week 1 to 2 | Week 3 to & | Week 5 to &
1 to 4 'S5 to 8 9 to 12

Crops Planting Soil & nutrition Garden-plan

| sclence -

Livestock Care of animals Insects & diseases Livestock pro-
S " duction plan

Extension. | Live-In. | Ag: Extension | Field pay

{Language) ) : >

AG; EXTENSION EXPERIENCES CONCEPTS & APPLICATION &
. GENERALIZATIONS SYNTHESIS

The following are the two model Ttéiﬁiﬁg Designs.
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E. ADAPTATION TO VARIOUS NEEDS

These training materials are not a cookbook recipe for Peace Corps training

work. They are tools for trainers to use in designing and carrying out their
own training events. Adaptation of these materials is both encouraged and
assumed. The process of design and carrying—out training work is inventive;
creative, and personal.. These volumes are meant CO help, not hinder,; that

process. If the plans and ideas in this manual can free the trainer from
certain basic skill and resource limitations, then they can help the trainer be

more, nct less, creative: The admonition is, Adapt! The question 1s, How?

Principles

Certain principles should not change, and can be expressed in many differ-

ent ways: These are the ideas expressed in Chapter I, Philosophy and Approach:

.Language proficiency
.Agriculture emphasis
.Adult Learning ‘
.Experiential Learning

Integration of parts _
.Competent Autonomy of Trainees

.Ag: Extension Focus

Levels of Adaptation

Adaptation may occur on the level of any of the building blocks of training

design: activity, session, day, week. Overall designs are adaptable too.

Adapting Overall Designs:

The model training designs are extreme examples of the adaptability of

these Ag Training Materials. Designs A & B are very different and yet, they
both embody the principles listad above. By examining ‘these designs in compari-=
son; it will be clear how the adaptation occurred. Refer to the list of com-

parative parameters for each in the. introduction to the model designs.

Generally speaking, Design A is half as long as Design B. Design A has 240

hours; Design B has 520 or so. The technical and extension -component s ietain

approximately the same total hours, while 260 hours of language is the major
difference. With regard to agriculture, this fmplies ‘that Design A must com—
press ag learning and a full growing season into six weeks. Design B allows ag
tearning to progress at a more leisurely pace. N :

When adapting a week or a day from the model designs (ot creating new

ones); the same principles which inform overall designs still apply. Comsider
how to.open and close the week or the da&réé a whole event. Defigg a weekly or

day-long Ag Extension theme that holds various topiéé,tégéthét—,,E@tﬁqia;erar

process to solicit feedback, plan the next day or week, and present Ehgge plans

to participants. This will make the design responsive to participant needs and
interests. Put together an assessment process. ,Cbﬁs;degfgbeiiogigal; experi-
ential, and integrated sequence of sessions. Make sure each of the goals for-

the week or day is met. By doing these things, adaptation ¢ design should be ™
iccessful. )




Adapting Sessions and Activities: (From this or other manuals)

Consider the sample integrated session plan. Ideally, sessions embody the

very same principles as days, weeks, or overall training designs. Integration

of technical and extension topics and as well as experiential and adult learning
methods should play some part in_any session design. Sessions must be adapted

when supplies and equipment available, trainer numbers or skill level; specific
content required; trainec numbers or skill levels vary. The method; time,
arrangement; and number of activities should change to accommodate these varia-
tions. For example, as 1s stated in the session plan, if trainees have little

or no construction experience, the orientation activity might be expanded to
include a construction demonstration and a model feeder. If there were 40

trainees and two instructors, the trainers might ask 5 slightly experienced )
trainees before the session to learn the skills in order to facilitate groups of
8 each during the construction activitys If tools and facilitators were not
available, A trainer could ask volunteer trainees to construct in a "fishbowl”

4§ others observed: Trainees could switch roles during the activity. If the
session had to be conducted in one hour instead of two; trainees could begin_
their projects during the session, complete the projects during freetime, and
coiclude tlie work at the beginming of the next session; or the number of
Brojects coild be reduced (the activity would then need to be very carefully

planned): As a final example of adaptation: if the appropriate poultry-raising
techniqie did not include feeders,; pens; and waterers, then this session could

be replaced by a session on free range management or related topic.

Specific Adaptation Issues:

Simultaneous Training Tracks

Sometimes a componant covers one topic for all trainees — rice production,

fish Farming, crop production, for example. Other times; one group of trainees
may be studying one topic while simultaneously another group may be concen~
trating on another topic™ [This is illustrated in Design A (Crops) (Livestock)
and Design B (Crops only)]: There are also "omnibus” training events, where a

variety of topics is explored. As is illustrated by the model designs, the
sasiest way to accomodate "separate tracks"” (language; cultures; or technical
ropics) is to Structure the training schedule in generic modules or blocks.
This requlires that the separate tracks hold to the same overall weekly and daily
time allotment. : : :

' Monday Tuesday

Tech | Language . Tech = Livestock and Crops

a:m£ | simultaneously

Language | Tech Language = Hausa & Twi

simaltaneously

“Tech" of "Language" proceeds in a regular way, exploring separate topics in

separate ways but in the same time blocks. Block Scheduling like this allows

the overall principles of Ag Training to be designed generically ‘too. For

example; each track can fill the generic blocks according to the logical and



experiential sequence they need. Furtliermore; both tracks haye an opportunity

to altgn themselves with extension and other sessions to integrate with them
consistently: Each caun plan to fill their blocks in accordance with adult
tearning and trainee-autonomy goals in mind. The more tracks there are, the
more complex tiils process becomes. Intricate designs reach a point after which
perhaps separate training eveats should be considered; given resources

avallable.

N Staging and Training
 Every tralning event ts preceded by some forin of staging (CAST, CREST;
PRIST, STAGING, EXTENDED STAGING). Staging events are based on the Core Curric-
ului Training Manuals: Each event has a standard design. Therefore; training

gvents should be designed to begin where these events end. For example, CASTs

and CRESTs begin the process of group dynamics. They also explore extension,
cross—cultural, assessment, and adult learning issues. These should all be
taken lato account: Tt is best to plan with Staging Coordinators to provide
continulty in the overall training experience for trainees.

in terms of the Ag Trailning materials in this manual; only the extension
component its affected directly by Staging events. '

Village-based or Training Center Lccation

The ureatest differences between tralning cycles located in villages or_

training—centers are: the na;urg79f7;é§gg§gé/éféé§:éultﬁré; experiences, and
the amount of pre-plainning and site preparation required. In a village setting,
language/cross—cultiral experiences are more rich and challenging than else—

where. The extension component parficalarly must repond to this by expanding
sessions and time accorded this topic. The other components of training must

also reflect much greater concern with cross—cultural issues. An ag vocabulary,

use of local tools and techniques, more locatjon-specific information; etcs;
must be included in technical sessions. These adaptations are illustrated in

Design B, a twelve week village-based training design. There are other
adaptations, which can be seen on inspecting Design A and Bs

Language Training

.~ Language training is essenttal to siuccessful Ag. Extension training. It is
therefore accorded 507 of the total time in Design B: Design A; which has 1o

language included; precedes a language-centered training. Language is rich
ground for integrating learning and putting things into practice in a concrete
way:; hLanguage 1s sevved well by integration. This promotes the connection of
all parts of a training event, and provides variety in the extensive language
component: In Design B lauguage classes provide links between sessions and as

opportunities to accomplish other things while using the local language.

Sudget and Resource Variatioas

The supply and set—up lists are inclusive and ideal. They are meant as a

guide. When planning and designing a frugal and limited training cycle, these
lists are reminders from which to depart creatively. An ideal commodity (Xerox

machine) represents a tool for a general purpose (a means of copylng traiaing
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work).. Réﬁeﬁbét ‘that training aeéign is intiﬁeteiy iiﬁkéa to finénCiai and

This manual has a built-in American cultural and language bias. It is

rieant to be used by Host Country traimers in conjunction with Americans so as to

minimize miSunderstandings and tnsensittvtty. If the manuai hPips Host Country

and American trainers work together more ciose*y, tt wiit serve a useful pur-

pose:. It is expected that the materials In this manual will be creatively

adapted to each Host Country and culture in which it is used.

Working with both American and Host Country trainees presents the saiie
challenge as a village setting presents. The cross—cultural and language com—

ponents become more vital; more central; and more immediately applicable.f All

ing population,has onfdesign. Each group will express unique needs and
strengths which must be addressed.

Trainee Numbers

The greater the number of trainees, the more difficult it is to adhere

strictly to the principles described in the Philosophy section of this manual;

Lecturing and minimizing integration are often: responses to dramatic increases

in trainee numbers. Soliciting careful feedback amd capacitattng each trainee

are hard to do with 1arge numbers as well. Generally speaking, each sesston as

planned in this manual can easily te accompiished weil if there are less than

thirty trainees: Beyond that logistics and self-directed learning become more

difficult to facilitate. /

In conclusion; adaptation of these training materials 1s essential to the |
success of specific training events. The designs illustrated in Model Irgig%g&
Designs preceding this sibchapter are the best examples of adaptation the manual
can offer. They represent extremes. Most Ag Training events fall somewhere in
tetween them. . Those who cannot adapt these materials to their particular needs

may seek out t he help of an experienced Ag Trainer. Again good luck!
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activity

adait learning
Ag Extension

assessment

brainstorm
closure
Community Analysis
Community Entry
component
contracting
cookbook recipe
for training
Core Curriculum
éf&ﬁé
curriculum

debriefing

APPENDIX A°

GLOSSARY

see session plan format in Appendix Bs
learning style for ééif—ﬁbtivéfé&;iééﬁébié adults;

see Philosophy and Approach, Chapter IL.

affective two—way communication which helps solve ag

problems; the overall theme of Peace Corps Ag Training:

process to measure trainee performance against specific

criteria; see Assessment Criteria in Appeiidix H; see

Ideas on Training Design; Chapter II.

collecting ideas in a group without discussion or
argument. :
activity which ends s training experience; including
whether goals were reached; what was learned; and how it
went.

title of Extension component rkill group covering

information-gathering; information-filtering; making

maps, record keeping; etc. Related to Crops component

skill group called Ag Environment.
gettiing in to a new host or work Community.

department or overall part of an entire Ag Extension
Fraining; in this manual there are three componernts:

Extension; Crops, Livestock; see inside cover.

training activities in which trainees and -trainers

explore expectations, group resources & norms, and

conclide a contract to participate in training.

a standardized approach to training not subject t
adaptation.

Peace Corps Training project to improve and bring

together training ideas and methods; generic training

topics for every Peace Cerps training cycle to cover.

technical component covering crop production; see
Volume IIl. '
collection of training topics , methods, and information

to carry out in a training cycle.

telling feelings and opimions about an experience to
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development
discussion

evaluation
examinations

experienttal
learning

extension

facilitate (-or)

feedback

goal
Guidelinés
I.C.E.
Independent
Work

itnicegration

agreement to do work.

open—ended talk among equals, perhaps facilitated by a
trainer,

me tho

tests of trainee competence ﬁsually a mix of practical

and written work: See Voiumes 1I; and IV, Appendix, for

examples.

/

four step learning process centered on direct

experience: experience; refiection, generalization;

application. See Philosophy & Approach;

Ag Extension; described in Volume I1; component of Ag
Training often called Core Curriculum.

to guide and catalyse a learning activity or a group
experience; the ability to help without hindering;
(person who does this).

describing behavior or events and the effect of these
evennit8 on a person or a4 group in order to: Help the actor
or event improve; this is the most important aspect of
adult learning. :

in this manual, the epecified outcome of a training
session; see session plan format in Appendix B.

Chapter 3 of Volumes III and IV; technical information on
Crops and Livestock to dccomipdny session plans.

Information Collection and Exchange: the research and

library arm of Peace Corps Washington, source of ICE

manuals; etc.

unstructured time in trainiﬁé design when Eféineea

interests.

tﬁé relatibnéﬁiﬁ 6£ tﬁé parts of a'ttaiﬁiﬁg program; the

concretely and clearly, see Philosophy and Approach and .
Chagter II. ‘

X
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lecture (:ette5 - training method in which trainer gives dral pre-
- sentation, trainees listen; (short versjon of this)

Live-In - training method in which trainees live with host

daily sessionss

Livestock - the technical component covering animal husbandry;
See Volume IV.
manual - Ag Training Manual is the total four volume set:

nourms - agreed—upon patrerns of behavior trainees and
trainers determine in contlacting.

ohjective ' - in this manual, spectftc technical topics to be

covered in curricuiums
. 0.P.D. ~ Office of Program ﬁéeéiaﬁaéai; Peace Corps Washington.

overview - generai description of the topic and method of a

session; see session plan format in Appendix B.

parameters — general considerations or variables to deLermine, in
Scheduling; Chapter II.

Pre-Training - Bee "Pre Training Research” in Preparation for
Reseagch Training,; Chapter II and Appendices C & D.

problem- - Extensisi component skill involving the ability to
solving identi{y a problem, explore alternatives, test them,

and evaluate results; see Volume II.

(assessment meetings); (verb) to solicit and give

feedback on a tratntng experience:

process —~ (noun) a regularly repeated series of events

sessior(plan) - one of the building blocks of a training design,;

usually a two hour sertes of activities; (the

written plan for carrying out a session);: see

Appendix B, Volume I, and Chapter II of Volumes
II, III, tv.

skill group - category into which related session plans are grOuped in

each component; sce Chapter II; VYolumes II; III; IV.

TAC Sheet . © = offical Peace Corps job description forms for all

task iist = 1list of work tasks to be done in setting Up or carrying

¥




technical = the Crops or Livestock components of Ag Training are

: generically called technicatl:

tracks - simultaneous components of Ag Training which occur

in the same time blocks, coveringigiffgrent subjetts

with different trainees; see Adaptation to Various
Needs, Chapter I1I.

trainees(ers) - training participants; learners; (training designers,

facilitators); the most important part of each word
is TRAIN; -EE and —-ER_refer to the different Toles
each; play in the same process; there may be 1ess value-
laden words for each rcle: (e.g. — new Volunteers,
etc.); the barrier is not in the words; but in behavior;

attitudes, and relationship.

troubleshooting - technical field-level problem—solving (e.g. identifying
an insect and recommending a control); see Volume III.

training cycle - the entire six or twelve week event; (same).

(program)

-village-based - a training cycle conducted in a host country vi’lage,

training see Design B in Chapter II for an example.

volume ' - one of the four bocks of the Ag Training Manual see

How To Use This Manusl:




. APPENDIX B
PRE-TRAINING RESEARCH INFORMATION LIST

Specific host country information is essential in determining relevant

tralning objectives for any Ag training program, whether conducted stateside or
{n-zountry. PTR information is used to keep the technical resource library up
to date and for coordination of stateside and in-country portions of traimings

Specific information important to stateside training follows:

ORGANIZATION

This category is comprised of the administrative setup of those Host

Country Ministries and organizations that the trainees will be involved with,
and others that they may find of assictamce. ' Specifically; these are usually
ministriés or departments involved with agriculture irrigation, animal

husbandry, forestry, and soils; and agricultural colleges.

Since fiost of the Volunteers in Agricultural programs are concerned with

extension, the host courntries' research-extemsion chain should be diagrammed.

. INFRASTRUCTURE

Various aspects of infrastructure have bearing on Ag production and_should

also be explored during pre-training research. Specific areas inciude the road "
system, transport avallable, markets and market schediiles in typical sites,
small farmer credit both from banks and private sources, seasonal price -

variations of major crops; local units of measure, etc.

SPECIFIC AG INFORMATION

.Climate data: Monthly rainfall and temperature data and/or maps;
frequency or extreme weather like droughts; floods; high winds;

and hail.

.Cropping cycle: Planting and harvest dates for staple and
program specific crops. - _ i

.Units of meaures: Offical and traditional units of measurz for
area, length, weight, volume, and temperature.

.Small farmergprbiiiéiéji77§§fﬁ.éiié;,iﬁédﬁé;,ttbpéféﬁﬂ livestock,
living conditions, notrition and health problems, life style,

beliefs, attitudes, values.

.Program data:

—Specific crops/animals to be covered

—Yieids under traditional vs. improved practices ,
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Specific Ag Information cont'd

-Prevalent. varieties and breeds
-Traditional growing practices for each crop ,

" —Recommended Improved practices for seedbed preparation,
improved varieties, plant spacing, fertilizer use;

insect, disease, and weed control; harvest and storage

methods, irrigation methodss
\‘ -Sizes and types of gardens; animal projects
~Cost-return data f

—Animal Diseases and Treatment Practices
:Sﬁécific insects; diseases; and weeds'
~Recommended variétiés and their characterisitcs
—ﬁétkéciﬁg and storage methods //

herbicides, sticker—Spreaders, and their current prices.

.Availability and prices of feedstufis, vaccines, antibiotics, and
improved breeds.

.Specific ag chemicals, fertilizers, vaccines, feedstuffs PCV's

will be working with:

.Use of organic fertilizers ':;ma organic pest &aaé%aié;
.Fara_equipnent PCV's will be working wich (L.e., backpack sprayers,
dusters, animal or tractor—-drawn plows, planters, cultivators,
etc.); building materials for animal shelter, feed, etc.”
.Availability and cost of soil cesc;;%; who does 1t?

.A samiple soil test information Form used by Farmers.

Relavart soil fertility data (lab test resalts)

.Soils maps of the country

.Will PCV's need training in erosion conitrol? If so, what kind?
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Specific Ag Information cont'd

]

Ag extensiong;”'”'"'[” : A good collection of up—to—date tost country ag
pamphlets 2nd research bulletins covering the program crops and other
relevant areas.

- Y S
Host Country Ag development policy and pojects
Small farmer credit Information: Sources, availability, eiigibiiit?;

interest rates; loan period, default policy, default rate, loan

supervision provided..

s

MISCELLANEOUS:
.Ag slides and general ones
.Maps co ) i
.Books brochures, articles on the country, local magazines K
and newspapers ;
.Copies of the PC newsiétté% :
.Samples of the handicrafts
.TAC sheet and RFP
Site Surveys
CULTURALleFORMAIION

Cultural aSpectS are also important;. (e.g., languagefspoken, ethnic distri-

bution, religious beliefs; holidays, local customs, family structure, local

foods, beverages, attitudes and beliefs, and foreign inf tuences): Some

intereseing brochures ‘and books covering. a:nation 8 cultural aspects can usually

be found at national museums; toiirism boards, am:l bookstores in the national and

reglonal capitals. . 5

ROLE OF THE VOLUNTEER

Last but most important - the role of the volunteers - job aeééfiﬁtion,

duties and obligations; "realities”, volunteers place in ministry, site

descriptions; letters from Volunteers in the same program describing work,
frustrations, pleasures, cultural adaptation, In—country statt profiies, and
. organization are alco helpful. ' . /

] [
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APPENDIX C
‘PRE-TRAINING RESFARCH TASKS
R
. TASKS TO BE ACCOMPLISHED BY TRAINING STAFF BEFORE THE VISIT

.Contact the Peace Coébs Project Manager to set up meetings with:

é

-Nationai Ministry staxf (administrative and fieid)

-Peace Corps Volunteers in same or similar jobs; . “
pteferably at their sites

-Peace Corps Staff, partiCularly the Program and
Training Representatives (PTRs)

‘ .Arrange visits to trainees' future sites and/or typical sites
.Study TACs and D.0.W.; develop a rough amalysis of the content:
~What tééks will the Volunteer have to be able to perform?

SWhat knowledge will the Volunteer have to acquire during

training in order to competently perform those tasks?

-With regard to unclear items: (a) and (b), what questions

will need to be answered during the Pre—Training Research
visit? ,

"—Analysis the contént of the D. 0 W. and TACs, extracting

kei behavioral phrases, e.g., "Promote gardens;,
“"Supervise planting”; Develop competence in gardening

among Host Country: Nationals , "Organize new agriculture

cooperative ‘s answer the following ques tions: i 7.

What do they mean? :
.o What are the tasks and competencies which they imply?
; ' - ‘What are the implications for you as a trainer?
How can these competencies be trained?

How can they be evaluated?
In what Settings should the training and evaluation
take place? /4 .

uevelop tentatiVe answers to a§ many questions as possible-—these

tentative answers may have to be modified after the Pre-Trainiﬁg-
Research Visit.
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:Review your tentative 1i°t of tasks —- make certain that the

indiv iual tasks are not too general.

.Draft tentative Training Objectives;._ making certain that
7 are measurable and as bzhavioral as possible.

8w Technical Training Obiectives with the Technical
;,oordinator and the Project Director, try to answer the
following questions

—If a trainee performs the objective, Wlll that
be a true measure of his or her ability to rerform
the task? -

~Are all the tasks covered by objecti-es?

-Po the Performance €riterta conform to a minimalily

acceptable standard of trainee performance9

:Try to answer the following questions:

“What economic, political, cultural, or técnnéldgiéal
trends are liable to influence the Trainee s ability
to do his or her Job7

-What quéstions will ydu need answered by -PC staff,

.Take with you to the PC office:
N -D.0.W. and TACs

—Fask Analysis Materials including the tentative Task

inalysis based on the D. O W. and TACs.:

-praft Technical Training Objectives and Core Curriculum

Objecrives

—Copy of your questions to be answered on the trip

~Copy of tha Pre-Treiring Research Tasks (this task 1ist)

. “Draft of Memo of Understanding if appropriate

—Cam: "% ard film

(g¥=]
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RESEARCH TASKS '

~Explain what you hope to accomplish during your
visits. '

-Firm up a schedule

—Brief: them on the work you have done to date

—confirm the accuracy of the D.0.W. and TACs;
make changes. as réqUiréd

~Leave behlnd a copy of the,memg of Understandlng
draft and the tentatiye TraIntng Objectives for
their study.

.Discuss Specific Ag. Information (listed above) and obtain as
mach as you can. ’

.Visit Peace. Corps Volunteers dotng same or similar job informally
cnserve each Volunteer for 1/2 or 1 day at work.

- What technical/tasks are performed?

-What iﬁEéEb?EééﬁéI exchanges take place?
S , . I‘ e s - -
-What is thé Votunteér's general living situation?

—His’her typical weck (Cfter hour», week—endsj;
holidays——recreatlon and social actlvitleq)
~Your ' task ana1y51s materlals for points ‘which
are incorrect or pbihts\wh*ch must be emphasized.
The jbb: . \
P ~What has been the easieét?
' —What has been the ﬁéE&é§t7
: ' . § o
| ~What has been the most éﬁéééééfﬁl? : o~

\
-How does the Volunteer account . for 1ib/her

successes and/or failure? Explore this.

i - \ !




Research Tasks cont'd

Qgéiin descriptibﬁs of village farmers ‘and counterpart of
th

volunteer at the technical level.

_sWhat” are the things the Volunteer does which seem to please

or displease the people with whom he/she interacts? Vice-

versa?

-What is a typical week like for counterpart and

village farmers?

~What new behaviors has the Volunteer adepted which

have made adaptation easier?
~What are thé common topics ¢f sccial conversation?

Discuss Specific Ag Information (lis-ed abo.s) and obtain as
much as you can.

.visit Host Cbﬁﬁtry Agency personnet. buth of ficials and field.

—Identify vourself whom rou work for, why you are
there, what you.hope to learn, hew the official cza

help training staff provide better Volunteers.

-Develop or obtain an organization chart of the ministry:

obtain brief biographies of those persons with whom the
Volunteer will relate:

~Obtain a brief nistory of the development of the ‘program—-

who thought of it, why is it needed; how is it going,
etc.?
-Obtain E6§iés of relevant technical materials from

the Agency.
~Enlist agency support for training; to provide materials
ccnsultants, etc.
 <Obtain the agency's opinion of the reasons for the
successes and failure of Voluntéers. What are the
characteristics or behaviors of successful vs.
unsuccessful Volunteers?
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Research Tasks cont'd

-Discuss specific agriculture information (listed above)

and obtain as much as Yyou can.

JIf appropriate, participate in the 1dent1flcatton

and selection of Volunteers who will participate

in the training program; negotiate tasks and

responsibtlitres with them.

.In consultation with the Peuce Corps staff,

arrive at the final 1ist of Tra;ning GbJecttves.

.Sign off a Memo of Undersranding with the Peace
Corps Country Director.

‘Review the draft Tratntng Plan Materials with the

responstble host agency offtctais for the

TRAINING INPUT TASKS

;write repért; assemble materials collected in-

:Meet with Traianing Staff to report- Etndlqgs and
‘ghare findings.

.Determine where aud how findiags are included in
Tratning Plan and Curriculum.

to relevant Desk Ofricers, etc.



APPENDIX D

SETTING UP THE ADMINISTRATIVE COMPONENT

SET UP TASKS S
(in rough chronoclogical order)

.Assemble, introduce; and orient the staff to site, contract;:
ot training design; to thls module, and to Peace Corps if
necessary.

o L N ,

.Decide with the ent.re staff basic offize needs and use, and
set up office ter -tively.

.Wich the et = «taff, tead the appropriate sections of this
module; statemsn. of work and proposal; training design, and

previous year's reports if appropriate.

:Contact and develop work relarionships with staff members,

with appropriate Peace Corps; local community, and Ministry
officials. :

Befine -he entire Sct-Up process as a Staff Training Exercise.

-Define roles, responsibilities; and organization of staff

.Brailnstorm and reach consensus on Training Goals; Schedule

parameters, and other common assumptions.

_Make 'a Statf Training/Set Up Schedule with the entire gtaf f:
-Bratastorm a list of tasks; chings to do; component and
personal reeds; etc.

-Set up a work schedule (hours/day; days/week, etc.)

—Pluy the tasks into the schedule time blocks:

-print schedule @nd distribute to the staff,



Setting Up The Administrative Component cont'd

NOTE: Schedule ample time for component-specific
tasks ; individual trainer tasks, and for
the following Staff Training Sessions:

—txpericatial Learning (Andragogy)
— “Integration Concepts/Strategies

—Training as a Model of Development

—Processing Sessions to Learn from Set Up
Activities, etce

.Set Training Policles with the entire staff.

.Carry out and monitor the Staff Training/Set Up

Schedule withh the entive staff.

.Specific Administrative Component Set Up Tasks to

address during the component—specific time in the

echedule: .
“Uncergo orlentaticn with APCD in—country or

Project Manager Statesile regarding Trainiag
esign or contract.

~Hire, »-ient, and begin irsining a secretary/
bookkeeper.

-Establish zredit/azcounts in the traiuing
community for servicea necessary to training

bank, gasoline, cffice supplies; agriculruire
supplies, atu. :

!

-Adequate of fice Eééiiitiééu

-Adequate classroom; storage facilities.
-A.btg work root.

-A library or quiet coom.

_& resource GeAti:.

~Lots of supply space.




Setting Up The Administrative Component cont'd

—Adequate ttéhépbrtatibﬁ-— one van vehizle/15
trainees

-Bicycles for local erramds

-Big buses/lorries for arrival

and departure (recommend an

agreement with the host site’
1nst1tution to lease vehicles

they need with the option to

buy in order to *invest' the

rentai money in some long -

-Xerox,; dimeograph .

“Means of Communication-telephione (2 or more iines)

-Radio

—Messenger service to Peace €Corps; consultant
firm headquarters, etc

—-Typewriters

~File cabinets for each component and for office
manager

-Volleyball court and ball near classroom/ of fice

-Radio, music

—Hailboxes for a11 tratning communi ty membe rs

—Desks for all staff

-Resoiutrces Center shelves and seats
—Bookshelves
-Work tables

" -Safe or money boxes

-Typing paper

Fos

—Stapiers, punchers, -paper clips, pens; pencils,
rulers; clipboards.

“Letterhead statioriery
~Recycled or blank writing paper

—Paper recycling bins (especially 1€ there 18 a copy
machine)

—Bicycles for on-site trips

-Newsprints; mallers, tape




~Other as needed
—Setigg”communication and information systems - = bulletin.
message boards: of fice; dining place; residences; __
mailboxes for all. Open routing file for inter-staff

) ﬁfitteﬁ iﬁfbtﬁétibﬁ, blétkbbatdé fbr ?1éﬁﬁiﬁg; regular

.Each Compofient
-Resoiirce certer (organized by trainees)

-Work with Coordinators to help them develop overall
component goals, objectives,,session lists, i
sﬁﬁﬁly lists, budgets and printed matertai 11qts, etcs

~Work with gite Administrator to establish budget,

procurement guidelines and accounting prOCedures, etc.

~Monitor the prientation and training’of Technical

- _Z ‘N R

Assistants; "

~Set up the medical compone it of training.
.Contact, orient medical consultant
.Verify local medical facilities

.Procure biologicals for immunizations;
determine tentative 1mmunization
schedile

.Establish contact with Peg Corps
Medical

.Set up trainee living, dining, recreation, and field work _
. accommsijations (See Stte Seiection suab-section for details).

DeveLop lists of admintvtrattve tratning objectives and

scseions, 1ncludtng weeki& staff meetings; weekly trainee

assassment meetings, weekly training evaluation sessions;

Trairing Orientation session; departure planning weeting,

departure plan, site close~down plan; etcs Plan tﬁese in

a group of problem-solving way.




Continue to orchestrate Staff Training/Set Up as a process

of practicing, reflecting upon, atnd applylng various trainlng
and Core Curriculum skills, especially group problem-solving

and carrying out effective meetings.

:Organize; oversee, complete the printirg of all training
materials through the Site Administrator before training

.Oversee the Scheduling process described in Chapter II:

.Wrap up Staff Training/Set Up by facilitating final scheduling

meetings and organizing staff for initial training tasks in
first training staff meeting; including rehearsal of emergency
procedures, etc. ?
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SITE SELECTION AND CRITERIA

A Training Site can be a cultural transition point on the . way from middle

class U.S. communities to Third World village placements. While no training

Site can exactly embody a volunteer's placement (even if the site is in fact a

,placement village itseif), in every case; the training site is a pause on the

‘way to the reatity of the placement environment.

&gusqux;hr&mnuyr

The training site should be. as similar as possible to volunteer placements,

and should avoid contradictions and inconsistencies. For example, training for

agrtcuitnrai work in Sub-Sahelian Africa makes more sense in the rural Southwest

U.S: than in the rainier, swampler Southeast. For purposes of cross—cuiturai
adaptatton, the more caltural congruence between the training site and place—

erit ; ‘the better the quality and development process of the tratntng program.

On the other hand; stateside training sites are sometidies easier to sup-

port; manage; and communicate with, and technically superior. The other side of

the coin is that modél development is harder to do in U.S: communities, where

cultural sensitivity and the role of the volunteer in development are often

limited issues. _Therc are advantages and disadvantages to both. Under no.

conditions should an Ag PST be con*ucted in a urban or. suburban setting; there

are no advantages to sich a catting which could offset its many disadvantages.

In a11 cases, access to community connections, interactions and expertences
\is the 51ng1e mos t important consideration in site selection after the health

\and safety of “the training cemmunity.

munity/Village

v\ . .

A unrversity campas; like the stateeide setting in general,rhas much to

offer in terms of Iogisticai support ; materials; cgriculture equipment,i

re1earch, and expertise. Dormitory and dining hall living are convemient and

in xpensive { though culturally less rich than family or in—community tving).

Uunjiversities sometimes are connected throiugh extension services to the commun— -

i;y, though th-~re tends to be a research and high—fech ‘'emphasis. Services;
i

pfinting ;qut§n~nc, and transportation are usualiy more available near a uni-
//yerSLty than in a "bush” setting. Localﬁcommunity and diract farmer contacts
A .

re not e~ 11y available through a universiry.

Community/v1llage sites generaliy provide appxopriate Ag. resources,

although tliese are often inadequates Tt is easy in a village type setting to

foster the analogy to placement—specific 1ife of de'elopment. Iiving conditions
may be less_convenient and more expeniive in a vii:iage but are much more per—

soral and flexible (capable of accoxs nmodating the processing of tiainee—-grown o

foﬂd for examgle). Community connections, opportuniries for interaction, and

for real extension experience apd contact with local farmers are much more
possible in the village settings




Y

University vs. Community/Village coit'd , ;oo o

- J
In most ways, the advantages of village/community situated training far

/

Site. Selection Criteria , Y

Tfaining Set-Up Tasks :
|

'

/

well- drained, cleared, arat?: Yand/
;enough water and rain '
.long enough growing season /

. «toclerable temperatures ) /
.suitability for tropical crops,‘animals
.proximity of fields,; barn; clasSrooms; housing; office
.local crops/livestock patterns/appropriate and simsiar to host
country ) / '
.birn available for animals ,/ S,
.tool shed, supply rooms, feed/ storage facilities"

-.hatchery and ag supply stores ) C o ,
.ag information, reSources,:local exteénsion service, library, =+
research. farms available !
.local small-scale farmer/contacts
.adequate classroom, office? equipment available

]
v Coreeéuréiculumeériteria "

<community connections with contact fariers, live—in familiés,
community leaders, ar extension-service

+a deveioping context/where extension and development work
are ongoing

faciliries
slocal community orgadizations and community work resources

scross—cultural contekt for middle-class trainees

:adequate medical an health facitlities

.adequate appropria;Fsociai and personal ‘leeds resources

-adequate ctassroom, etc:; available

Community Access /

Trainees should have idependent, convenient access to the local Fommuni
social nd recreationaL rer """""




\

\ In summary, if the Site s another embodiment of the philosophy and design
of trainifng, it is clear that ths best site is where the most experiential
téghﬁiaﬁl/caré_c:aigiﬁg”gaq”oééﬁi;_iﬁéiépﬁbdéliﬁg_déyélbg@ggg7;s,mc§t,béééisié;
where core curriculum issues make most Sense, and where technical skills are
most appropriate and practical. The in-country village setting or the stateside
small rural community setting are most desirable, with the balance between )
technical compatence and core cdarriculum abilities making it hard to easily inake
% éHolce betveen the in-country village and the stateside small community.

& .
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APPENDIX F

l
t

TEAM BBILDING ACTIVITIES

i . .,

Introducrory Session

Time: ©°45 min. o S

Goals: 1. To allow trainers to ‘providé information about their -
background, personal relationships, and professional
cred’bility. : R

2. To promote acquatntances and a feeling of 1nte1act10n

in a new. group.

Overviews Trainers share information with one a“other about reiatton—

ships they have had in other group settings. An awareness

of indxvidual differences, stvles, and valies develops.

Activities

Time: -

5 Min. " State goals and relevance of activity.

‘ f
15 Min. Ask triinets to divide into dyads - pnrferablv ‘Lth gsomeone
: they d¢ not kﬁﬁw; Write dtrections on blackboard oo news-—
print. / .

° Diisctions: Introduce jourself Ly name arid offer learnings
t'27y 1 <7e been gained about your relationships #s trainers
rat? uns following groups. Sharce professional credibility,
T rEier , degrees, spec ality, etc.

.St vdents
, - .~ ".Colleagues
T T . -.People from another culture
» -
20 Min. Assenble into one grOup after tntroductions. Each trainer
' is introduced by the oLher membggiog the dyad and shates
the information with the totsdl groups .
" .
" 5 Min: - Sutimarize the éttiv*ty. s
: S
) . ~< %
“ K :




Goals: 1. To provide an opportunity for members to voioe concerns

about training in a non-threatentng way.

7. To identify individual hopes for the future of the

; training pro)ect.

Overview: This session allows trainers to share anxteties about a new

project in a way that tdentiftes attitudes,; wishes; and
: personal motivations. S

/
i

Activities:
5 Mif. . Intrtoduce goals of activity-allowing each’ member three minutes
' to volce their hopes. and concerns about the training cycle.

"What I am concerned about" and 'What I hope will happen"
(non—censored)

15 Min./// Director of Training/Consultant mOnitors the activity using

5 Min. Summatize activicy applying ideas ard thoughts to tralning

norms, standards, stcs

; Cfaggicuitafai Perééptions

Time: 1 1/2 hrs.

how pre-conceptions, like dif ferences in per »stion;
operate in one's experience.

Goals: l. To,recogaize.individual perceptions and gain insight into

2. To erncourafe Famillarity with the nature of national
stereotypns and how they could become barr‘ers in a-
4 work grOup.
. : X : :
Overview: This sessioq stimulates recognition and introduces a number

of preconceptiohs about people in other cultures. Feelings

30 Min. Divide into two groups; Aﬁer'caﬁs ‘and Host Nationals.: Eaéﬁ'







30 Min.

Trainer Notes:

Post charactéristics listed by each group. Discuss reasons
for choices made from list.

A
Use different expressions .to stimulate discussion. Ask
members of each group toO give examples of perceptions..
Apply to the here and now situations in the group. Allow’
feelings to_surface; productive discussion should resiult

in relief of tension and amxiety. Relate discussion to
barriers to communication and how preconcebtions become

baririers to team ef fectiveness.
End acti: ty with a joining of hands. Circle of hands
i{llustrates team togetherness. ' R

ri



APPENDIE G

“SESSION PLAN FORMAT®

Sktill Group (Number)
Sk1il Group Title——
Session Number, Page Nuiibe

Title of Session

Time: } T.5:41 time to present the session.

Goals: Expecrea putcomes and s# 1ls~£ransferred to this
sessiorm, written to trainees. ,

Overview: A brief summary - nat 1s to happen in gneisession,
mentioning relate.. sessions, training =vents,; and
themes

- - P - ¢ L

Activities: The steps of which_ each session is composed . ara

described 1in detzil here in sequences

"Summary " The left column may include an optional phrase
: summarizing each step.

Materials: Handouts and supplies used in the session are listed
here.
Trainer Notes: Advice and e)pianation -of activities énd steps;r

different opinions and approaches to the iopic in

the session are all included- here.

Resources: . Books, manuals, and people providing information beyond
the scope of this session are listed here.




APPENDIX H

~ In order to establish a clear set of assessment eri i, we have adaptcd
the CRESTVPerforménceﬁ@hecglist to the evaluation prcges§;iﬁﬁi;icompéﬁéﬁts,df
the training program will base their evaluations on theggiggggerié. In addi-

tion, there will be a minimum technical competenice requirement for tha crops
component of this program.

1. Motivation. Volunteers vary in their motivation or reason fo. serving in
the Peace Corps. The volunteeérs should provide a balance between in

entightened self-interest, which acknowledges the gains the volunteer
expects; and an altruistic-humapitarian value system, whicii allows the
person to fulfill a personal obligation to help others. Therce is roam foi

4 variety of range of motivatton; but the degree of respc:sibility must be
strong {in all volunteers.
Punctuality.

Asks questions centered on job.

. Asks questions centered on self.
Asks for feedback.

TV N e—

. Actively participates according to his/her personal style. :
. Demonstrates a willirigness to persevere in difficult or confusing

situations:

1 Productive Competence. Volunteers offer informatiun and skills to others .
ne volunteer must possess ¢ ability to transfer skiils to a counterpart

r counterparts. Implied his is' a necessity for the volunteer to’ set
goals,; identify, analyze solve problems, employ ef fective metuids of

communicatinn; and bring i1:- ind resources to Lear oa problem. .

i. What she/he esays is clearly undes ood:  °
2. Asks questions appropriate for the sitaation.
3. Initiates problem-solving.

. Develops alternative strategies: :
. Coupes with ambiguity ef fectively.
. Is comfortable saying "I don't know".

. ielps group move from problem to solution.

. Accomplishes tasks with minimal supervis >n.

oo~ OV b

(11. Emoti.nal Maturicy: Voluntcers are exposed to unfamiltar and often

. stress—-prodiucing envivonuents without thércultqrqliénd ~ther famiiiavr sup—

pc t sv.tems which nave pr.ided tham emotional security in Elo past.

Volunteers rist, then, rossess a strong attitude about themselves in order

to deal e’ fectively with'new and unfamiliar st tuat tons.

~akes responsibili.y fo- his/her behaviors .
Responds to fe:dback. o -
‘voids being defensive when recejving feedback.

Leaghs at self. .

Adaits mistakes.

ds W e —

H-1 85

K



. Recognizes and openly discusses feelings ani -seis:
Sensitivity to others' needs.

Recognizes own limitations. :

Seeks opportiinities to learn more about self.

0. Awareness of personal tolerance for stress.

— 008 N ION
| L]

- : - : i i - S
Respect and Empathy.. This area deals with the degree of respect volun-
teers have for themselves and others. Volunteers must demonstrate aun

understanding of the problems and “experiences of thoge with whom they

associate. The ability to communicate genuine rcbpect and caring for

posgesss

1. Listens attentively to others

2. Willingness to consider other's opinion:

3. Disagrees without putting others down:

4. Does not interrupt:

. 5. Avoids stereotypings

6. Recngnizes and uses others' skiiis and knowledge:
Cultural Awareness. Volunteers need to understand the ccncept of culture
and be aware of the make-up of their own culture. They must demonstrate

i; ‘emonq*rates an eagerness to learn about culture.

2. Acknowledges existen 2 and appropriateness of different world

views.
3 Is non—judgemental
4 Avoicds stereotyping.
5. 1Is aware of areas of possible cultural bf as .
6. Acknowledges areas of cultural bias:

bnciaigsensitivity, Voiunteers manage a widfiyagiety of gersonal inter—

ictiorr overseas: They need to be skiitled in initiating, taking tarns ino

discussions; and terminating interactions brsed upon the neads of others:

1. ‘<akes turns in diSEuSSion.

2. Responds to others needs for invelvement. S
3. Ccusiders others' wisles when initiatiu;/terminatiﬂg ‘¢iscassions;

4. Recognizes signals of others who want to terminate a discussions
5. Frovides egual opportunitV for all to share in discussions.

I  Ability to Adjtst. Voiunteers need to adju~t to new people; environments,

foods; jobs,; atcs FieiiBiiiEy and a willingness to adjust to new
situations is "*g1ificant ruaiity in thet it enables them tc iive and

work effectively in a variety of surroundings:

1. Tries new behaviors:

2. Rapldly adapts to n2w/chanziug envi-omment:
3. Helps others *a adJust t~ new surroundings.
4. Willingness to conform.

5. Relaxad in unfamiliar gurrcundings.
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VIII. Crops Technical Competence, We have established a minimal techntcal

competence requirement in agricutture based on the following subjective

ant objective criteria.

1. Cverall performance, 1ncluding Dackgrouua tn agriculture; and

imurovement over ttme.

2
2, 'Ma4ntenance of ptots.

4, " Maintenarice of field notebooL,
5

6

bompletton of assignments, such as e garden ﬁléijijiﬁg,éiérciée:

Exams - All exams wWill be graded on a % basj. . If a trainee
scores below 70% on an exam, he/she will be . cerviewed

) cencerning that exam during weekly feedback sessions.
7. The final written examination will be evaluated as follows.

- be]ow 70% technical competence is called into question,
at least one trainer wiitlt interview the trainee to

determine the reasons for a poor performance._ This will

be used by all staff members in determining whether or

not that. trainese wiit—go overseas.

-= below 00& trglgem will complete an oral erxamination

and interview with at least one trainer. If the
ralnee still scores below 60% (on the same

~echnical material) the second time, this wiil not

aitomatically de-select him/her., Staff members #ill

then re—asgess the trainee's qualificationq and make

Finai recommendations to Peace Corps Washington.
¢

Ll




SAMPLE TRAINING EVALUATION UNITS
A. L NELLUM AND ASSOCIATES
, ATRICULTURAL DEVELOPMENT WORKERS TRAINING CENTER
" FROGMORE, S.C. 29920
FOR PEACE CORPS

TRAINER EVALUATION

A). IFAINING EVENT

B;;: . DATE [

©3. NAME OF TRAINER BEING EVALUATED ___ o

The purpose of this fora 1s to assist us tn Zmproving

future training events. Please sheck the appropriate

_ box at the right of each statement selow:.

=< e ol _é—ttdhgly I §Lx'angly
D). TRAINERS PERFORMANCE Agree Agree | Neutral | Disagree | Disagre

2. St‘.at:ezn1 objectives for

_____zach session e = - —
3. Used retevant examples

Agfgtogiliustrage c=aining | ] :44;,W~ . R —
4L, Answerediggesii 8 . .
~learly and asi zad for ; !

quéstions and comments |

to juige an understand- :
__ing of material P ' D
5. Summarized exercises

and examples at the |

eﬁa 6f Séééidﬁ —

N
*
X9
Al
>
X3
"
o
CL
X
‘o
[
A
.0
ke
n
© b
Wl
[md
o
-
<
|
)

‘ to time bounda:ie5447 : P — ]

4|\

Had an ef fective style 1
of presentationgggf | i - - -
. Displayed good abilit™ es| -
was self-coufident and

knowledgeable woi addi—:'

— tional resources : e —— L

%. Was flexible and suowed
respect for:traineer A R

10. Cheggediout and _ !
responrie’ éﬁﬁféﬁttately ) ]
~744264train' 3! feelings N .

12 Btsplayed s sense Of |
humor —— 4 A N . s




A L: NELLUM AND ASSOCIATES o
ATRICULTURAL DEVELOPMENT WORKERS TRAINING CENTER
FROGMGRE, S:C. 29920 '

¥OR PEACE CORPS

TRAINING EVALUATION

A): 'TRAINING EVENT

The purpose of this form 1s to help us improve future
training. Read the statemerts below and answer as
completely and hones;ly as possible by checking the

appropridte box at the right of eacii statement.

L T Ralow
Excelleiice Good | Average | average Poor

1. Overall; the content of

the event was tnterest—

2. The content level of
difficulty was appro—
priate for me as an : ' %

o individual ' R

3. 7Tne content was appro- ’ ; {

) priate for my needs. _ )

4. I will be able to apply 7
the information and .

, skills to my job

5. 1.will be able to 1 - i
actually demonstrate
my own achievement

— —the lerrning ob“-ciiies

[ Tlie session :.: .-§

_____stated objec.ives

7. The length of the train-—
1ng event was: appro—

—

tratning-

7,AAASmaiigggnugsfg;ggfAguggggfugEf7" - __

" upe

9. The training environ-

ment ; (classroom, field\

were practical and

appropriate . S B

(1f more than one Trutnr

b v -

er presented sassion;

pl- ase respond to the

. _frc lowing statements:} o = —— —
10. Tne trainers functioned -

. a8 a halancad and

coordinated team i o’




TRAINING EVALUATION (cont'd)

11. The trainers wera

Excellence Good

. another — e E——
<
Comments S
o e —— N - e —

JRE— ———

L4

I-3

¢




